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ABSTRACT " 

This teacher's manual is one volume of a six volume 
curriculum for the secondary level, designed to provide a systematic, 
group-oriented approach to decision-making in areas crucial to 
adolescent development: work, drug" ( substance ) use and abuse, 
sexuality and social relationships, people and government, and 
juvenile law. The major goals of the curriculum are described, i.e., 
to provide basic information about rights, and how the court works; 
to increase student awareness of the role of juvenile law in their 
lives; and to provide practice in the five core^skills (sdcial" 
perspective taking, alternative and consequential thinking, 
communication, and evaluation); and to provide practice in making 
decisions about law related issues. The 14 lessons cover laws and 
crimes, decision-making steps, due process rights, juvenile' courts 
and laws, jobs in juvenile courts, and. dealing with problems. The 
format for the lessons consists of teacher introduction, Student 
worksheet, case studies, opinion polls and debates, and class 
evaluations. A final student assessment and course evaluation are 
also incl-uded. (BL) 
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PREFACE 



The Adolescent Decisions program represents a cooperative effort among ' 
a group of teachers, school counselors, administrators, students, parents, 
and researchers, under the .umbrella of the Adolescent Issues Project 
(.funded by the United- States Office of Education, Special Education Projects 
Grant G00800.1 9.1 0 , and the Judge Baker Guidance Center}, 

We. are. indebted to the students, staff, and parents of the Manville 
School in the Judge. Baker Guidance Center, in Boston, Massachusetts --who 
provided the initial impetus and support for the program. We are also 
thankful for the. support, ideas, and feedback provided by students and 
staff at 15 schools wto have tested components of the program -- especially 
the Bay Cove High School, Holden School, Manville. School and River Street 
Mint-School, which all served as replication sites during the 1982-83 
school year. 

We are thankful for the support provided by the staff of -the United 
States Office of Education (Special Education Projects}, and the staff 
at Program Development Assistance Systems, especially Ms. Julie Becklund. 
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A NOTE ABOUT THE CURRICULUM 



' . * / ■ 

This curriculum is adapted from the book, Juvenile Problems and 

Law, by Linda Rijekes and Sally Ackerley ( West Publishing Company, 1980) 
We thank Linda Riekes for .her ideas, enthusiasm, and guidance in 
initially formulating the project-of adapting her work for students 
who have language and' learning difficulties. ^ 

The topics covered in this curriculum are selective, and 
focus on how decisions are made related to juveniles and the law. 
There are many excellent supplementary materials available commercially, 
including the Law in Action seri'e's ( West Pub/lishing) ; Juveniles Have 

Rights, Too, and You Can' Change the LaW ( Fefaron Press); the Living Law 

i / — ■ — 

series (Scholastic ) , and Street Law ( West). Additional materials are 
available from YEFC, American Baf Association, 1155 East 60th Street, 
Chicago, "Illinois, 60637. 



JUVENILE LAW: DECISIONS AND ALTERNATIVES 



LESSONS 

Introductory Materials for Teachers 

1. Introcluction and Assessment 

2. Laws and Crimes in Our Lives 

3. Five Steps to Make a' Decision 

°4. Due Process Rights for Juveniles: The Gault Case 

5. Due Process Rights: A Closer Look 

6 . Review ' 

7. Hew Did Juvenile Courts Begin? 

8. Juvenile Laws and Adult Laws: Hew Are Ihey Different? 
9- Juvenile and Adult Courts: Hew Are They Different? 
10. Steps in the Juvenile Court Process 

11. Jobs in the Juvenile Court 

12. Juvenile Court: Does It Work? 

13. Dealing with Problems 

14. Assessment and Course Evaluation 



JUVENILE LAW" 

\ : 

j . \ • 

Goals \ 

There are many different ways to help adolescents\learn about juvenile 

law, and there are several fine sets of teaching materials commercially 

available (see the Resource List at the end of the ProgramvManual for titles). 

In the context of the Adolescent Decisions program and curriculum, the units 

on Juvenile Law focus on decision-making skills, and strategies for dealing 

with situations that involve the law. The major goals of the curriculum 

are: \ 

:: To provide basic information about juvenile rights, and how 
juvenile courts work; 

To increase student awareness of the role of juvenile law i n their 
lives , the consequences of breaking the law, and the differences 
between adult*and juvenile law; 
:: To provide practice in the five core skills , especially understanding 
. the consequences of breaking the law, and developing alternative 
solutions to juvenile problems. 

\:: To provide practice in making decisions about law-related issues, 

\ . ■ 

\ 

through case studies and opinion polls. 
Curriculum goals have therefore excluded a number of interesting topics, ■ 
related to juvenile law; supplementary activities as well as more intensive 
treatment of these issues can be found in the resources listed at the end of 
the Program Manual . The scope and sequence of the Juvenile Law curriculum 
are adapted from J uveniles and the Law (Riekes and Ackerley, West Publishing 
Co., 1975). 
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Structure of the Curriculum - 

All lessons include a combination of the following components: 
1. Teacher Introduction , which is designed to stimulate interest in 

the topic, introduce new words or concepts, and map out the lesson's 

activities; 

2* Student Worksheet which supplies basic information on the key concept 
in each lesson; 

3. Case Studies for discussion, role-play for brainstorming activities, 

v 

which provide concrete examples of the issues an } d concepts discussed in each . 
lesson, and an opportunity for students to practice making decisions about law- 
related issues. 

4. Opinion Polls and Debates , which provide an opportunity , to communicate 
and exchange ideas, and develop common solutions to law-related problems. 

5. Class Evaluations ,, which provide feedback about the lesson topic 
and activities, group process, and student behavior. 

The case studies included in this curriculum are suggestive of many other, 
similar case studies. The method can be extended into mock court experiences; 
and supplemented with visits from members of the community who have been in- 
volved with the juvenile law system — either as lawyers, social workers, 
advocates, judges, or juvenile offenders. 



I,esson 1 
Introduction and Assessment 



\ 
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Introduction and' "Assessment 



'NWBft: i 



MAJOR • . L. To introduce the goals of the juvenile law course. 

OWBTWES'. ' • 2.' To assess students' conceptual understanding, attitudes and interests^elated 

juvenile crime and law. , , • \ 



to 



Time 
10 



30 



20 



Content and Activities 



I'. Teacher introduction 

Introduce the goals of the course and begin talking about some of. the lessons 
and activities included in the course ~ e.g., any guest "speakers, films 
or filmstrips, etc. 
II. Assessment 

A. Introduce reasons and expectations of juvenile law assessment ■ 

B. Complete assessment, either individually or as a group, depending on the needs 
and skills of students. ■ 

III. Options V \ 

A. ReviewWers to assessment; compare opinions, or 

\ j ' . " ' : 

B. Do Brainstorm exercise. Write the words "crime" and "police" on the board. 

Ask studenU to call out. words they think of when theyWe those terms. 

Discuss the Values verbalized by students, or 

C- "Around'My Wayf - Invite students to tell one "crime story" from their 
, neighborhood or their own reading/wa tching TV. ■■ 
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Instructional 
Materials 



• -.1 

w 



see Instructor 
Guide . \ 



see Instructor 
Guide ' 

Juvenile Law 
Assessment 



see Procedural 
anual 
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LCS^^Vli Introduction and Assessment MAYVlbsf; 1 



I. Teacher Introduction 

There are many goals that are suitable. for a course in juvenile law. ' 
This course will emphasize the following : 

A. Aybasic understanding of legal rights, responsibilities and procedures 

\ „ ■ 

as\they relate to juveniles. • 

B. Exploration of student attitudes about crime, police, juvenile law 
system and their responsibility in relationship to juvenile crime as a 
social phenomenon. 

C. Basic understanding of the consequences of juvenile crime, for the 
juvenile, the victim, and society. 

D. Practice in using the Five- Steps (see Procedural Manual) to develop 
solutions to juvenile crime. 

E. Opportunity to look at crime and courts from different perspectives: 
juvenile, police, victim, judge, court worker, parent. 

Students should be encouraged to think about specific other topics and/or 
activities which can be included in the course. (See II. C. 2) 
II. ' Assessment 

u 

. Remind students that the purposes of the assessment are. to find out: 

1) what they already know, so that the teacher can plan a good course (not 
" too repetitive but not' missing important information), and 2) what students 
want to learn more about. 
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Instructors' Gvit>& 

Juvenile Law: Assessment ANSWER KEY. 

ASSESSMENT ANSWER KEY , 

I. What Is your opinion ? 

1. Keep a score of how students vote. Use this to help plan lessons and other 
activities. Compare the ways in which different students voted. 

2. Same as number 1, Ask students what they would like to learn from the visit (s] 
they checked . 

3. 

4. All of these can get juveniles in trouble with the law. However, (c) , (d), \ 
(f) and (h) would not be considered crimes in most -cases if they were committed 

by an adult. They are status offenses : behaviors that specifically involve 
juveniles and the law. 

5. Discuss the implications for punishment and rehabilitation of each of the 

"causes 11 of crime. Collect student opinions. See if opinions change as a result 

! . ' * 

v of the class. 

,/u. 

A. True or False 

1. F. The age for defining a juvenile changes from state to state but in most 
cases it includes teenagers younger than 18. \ 

2. T. ■* 

3. F. except if a case is appealed. 

4. T. , n 

5. F. Most teenagers get in trouble for status offenses — truancy, running 
away, etc. Theft (larceny) is the most common crime today. 

MtoU-ttwlzi^ YZ^X ©1931 12 ~~ ~ FlttOTEST copy • ' 



Juvenile Law: Assessment ANSWER KEY (cont) . MHW\bcr: 1 



6. F. A juvenile can be charged and tried as an adult if the offense is 
serious enough (e.g., murder). 

7. T. 

8. T. Juvenile laws began in this century. Work by Jane Addams and other 
reformers in the early years of the century led to the development of juvenile 
courts and the juvenile justice system. 

9. T. The case of Gerry fault (see Lesson 5) led the Supreme Court to decide 
that juveniles have. the same rights as adults' to due process-including the 
presence of a lawyer at all legal proceedings. 

10. T. 

DEFINE THE WORDS . 

1. Detention A. 

2. Juvenile D. 

3. Due process B. • ; 

4. . Adjudication E. ' 

5. Constitution C. 

III. YOU DECIDE 

The two cases are designed to provide practice, in listening to and judging the 
consequences of juvenile crime. Help students begin to consider: 

a. What a crime looks like from different perspectives; 

b. - The rights and responsibilities of parents as well as juveniles/ 

c. Alternative consequences (punishments)/ 

d. The causes of juvenile crime . . societal as well as personal. 



u 
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JUVENILE LAW ASSESSMENT 



c 



Name, please 



Date ( 



Adolescent Issues Project 1981 Field Test Copy 
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Name, please 

JUVENILE LAW 



This class will help you learn more about how the law deals' with 
■ teena S ers < or Juveniles). It will help you learn about your rights and 
responsibilities . It will help you learn how ^ou can help other teenagers stay - 
out of trouble with the law. 

The first part of this class will help us find out what you know about 
crime and the law. It will also help us find out what you want to learn. 

J 

Please answer these questions. If you don't know an answer, try to 
guess. Try to answer all the questions on your own. 

1. " WHAT IS YOUR OPINION ? 

This part asks about your opinion. There are no right or wrong answers. 
1. I want to find out more about: 

■ • I 

a ) my' rights if I am- arrested ? 



__b) what happens when a juvenile gets arrested 

__c) what happens in court 

ji) how juvenile court started 

_e) what it is like in a detention center 

_f) what kinds of jobs you can get helping teenagers 

_g) how to help teenagers stay out of trouble 

JO different kinds of crimes and punishments 

_i) (list any other interests you have:) 



2. I would like to visit with: 
a) a lawyer 

b) a policeman or policewoman 



__c) a judge 

__d) a juvenile court session 

_e) someone who has been convicted of a crime 

_f) a probation officer or court worker ^ 

__g) (someone else?) . / 
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Assessment / page 2 



Name, please 



3. I know about crime and the law from: 

. a) reading the newspaper 

b) watching TV news 

c) listening to radio news 

d) watching TV crime shows 

e) other kids I know 

f) my parents 

g) (list any other sources) . 

4. Which of these is a crime? 
a) stealing from a store- 

b) hanging around behind a school 

m c) skipping school 

jd) running away from home 

e) hitting your parent 

f) smoking cigarettes 

g) not helping someone who is hurt 

h) swearing at adults * 

5. What do you think causes juveniles to commit crimes? 
a) They need money. 

b) They are bad people. ... 

c) They want to impress other kids.- 

d) They don't know the law. 

e). Their parents are not strict enough. 

f) Laws are unfair, so kids just break them. 

g) (another reason?) 

6. Put a star ("^ ) next to the cause that you think is most important 
in number 5. 



Juvenile Law Assessment / page 3 Name, please ; 

II. WHAT DO YOU KNOW ABOUT CRIME AND LAW? 
A. True or False (T or F) 

1. A juvenile is someone who is between 18 and 21 years old. 

2. A juvenile has the right to a lawyer. 

3. A juvenile usually has a trial by jury. 

4. A juvenile can appeal to a higher court. • 



5. Most\ juveniles get in trouble for stealing cars. 

6. A juvenile can never get sent to prison. ' 



7. There are special laws for juveniles that are different from' laws 

r \ • for adults. 

8. Juvenile courts did not exist 100 years ago. 

9. .. Before. 1967, a juvenile did not have the right to a lawyer. 



10. A delinquent is a juvenile who commits an act that would be a crime if 

an adult did it. ' 

DEFINE THE WORDS , 

Draw a line from the word. to the definition. ^ 

/ 



1. Detention A. Temporary placement of a juvenile offender;* 

/ 

2. Juvenile B. The legal rights a juvenile has. / 

,3. Due process C. The most important laws in the United States. 

4. Adjudication D. A person younger than 18.. / 

5. Constitution E. Decision of a judge, based on evidence 



Juvenile Law Assessment / page 4 Name, please 



YOU DECIDE ' - 

.Here are two cases. Read them, and decide what you would do if you were the judge 
Check ( V) which decision you agree with, or. add your own. / • 

The Car Theft • /■ / 

1. Gary is 17 years old. One night he bought some beer for his friend, Tom. Tom 
got drunk, broke a car window, hot wired the car and drove off. A bloclc later, 

he had an accident. Tom was arrested. He told the police that Gary bought him 

the beer. =Gary was brought to juvenile court. You decide: 

A) Is Gary guilty of a crime? Yes Nc/ 

Why? / 



/ 



B) If Gary is guilty, what is a fairypunishment? 



/ 

/ 



/ 

•/ 



C) Who should pay for damages in the accident? / 

Tom Gary Tom's parents . Gary's parents 

, 7 ' ■ 

2. The Run Aw ay / 

..■ ^ / / 

Carla was always fighting with her mother and/father. Her mother complained 

about her grades in school. Her father never l/t her go out with guys. One day she 
decided to quit it all and run away to New Yoifk. She took $20 from her mother's 
purse and left home. She got a ride head in/ for New York. Later she was picked up 
by the police for hitchhiking on the highway. 
A) What should happen to Carla? 

... She should' be sent to a foster home. 

She should pay back the money. ... 



_She should see a counselor, .on probation. 
^Nothing: it is her parents 1 fault. 



Juvenile Law Assessment / page 5 Name, please 

B) Should juveniles be punished for running away? 

Yes No • Why? • ' 

If you say yes, what is a fair punishment? ■ ■ 

C) Should parents be held responsible if their kids run away? Yes No 
Why? '" 

D) Is "hitchhiking" a crime? Yes ' No 
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Lesson 2 
Laws and Crimes in Our Lives 
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• Laws and Crimes in Our Lives 

'MAJOR 1, To think about the role of laws in our lives. 

O&TBTWES' ■ 2. To think about crimes and consequences, 

3. . To provide practice in making legal decisions. 



Time 



\ 



10 



10 



o : 

Li 
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Content and Activity 



es 



I. Teacher Introduction \ 



A. Ask students if they think it is important to have laws that tell people what 
, : they, can and cannot do. \ 

.. < B. Ask them to name one law that affects them each day. 

C. Ask students to name one law they /think is unfair. 

D. .Tell students that this lesson will focus on the ways that laws and crime 
affect each of us every day. 

■ E. Ask students to define the words "regulate" and "consequence". 
II. Laws in our lives 

A. Pass out student handout for, listing daily activities. 

B. . Ask students to list the things they do each day (eat lunch, ride to school, 

buy candy, watch TV. etc.).' ' • ■ 

C. ; List these on the board (or use the st udent handout ) 

D. Ask students to state which activities ,are regulated by law. Put an L next 
to these. \ \ 



Instructional 
Materials 



ISSUES %Jfer ®; l)SV 



see Instructor 
Guide 



see Instructor / 
Guide ■ / 



student .'handout = 
Is the're a law? . 

/ ' ■ 



/ 
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Lesson number: 



Time 



20 



10 



Content and Activities 



Instructional 
Materials 



E. M students If there are any activities which they feel should not be 

te8UlatHUy la "' Woleacents often feel that drinking or TO »i es „ t ' 
■ smoking should not be regulated by ,. 

; 1. M argu«ents for and ^ 1» In cases „here there are^agree^ts 
HI. Crimes and consequences 

' A, Pass out student handout - "Crimes and Consequences" 
' B ' jralBgtoa activity or student handout , 

V M StUdentS t0 liSt out) different cri.es. (Remind them to think about 

TV or radio news, or their own experiences.) 
, C. Categorize those 'crimes-are there victims? " 

Are they crimes against persons or property? 

Are they serious or not? 

, t. Ask students to brainstem fair punishments for eatffof the cri,es. 

■!'■■ ta there f aims '«* arc illegal for juveniles only! 
IV. You Decide ' . . 

A. Pass out the student handout about the regies of crime. 
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\ ■ 

see- Instructor 
uide 



student handout= 
"Crimes and 
consequences" 
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Lesson mum8ER: 



Time 



10 



Content and Activities 



B. The case involves defining a juvenile crime , and thinking about alternative 
perspectives and' consequences for the crime. 

.. Role P lav » .discuss or use the 'student handout, (Don't be afraid to try a 
role play!) 

V, Evaluate the class 

A. Teacher describes evaluation procedure - rationale and methods 

' ) 

B. Do classroom evaluation 



Instructional 
Materials- 



see Instructor 
Guide 



student worksheet 
"Kids. in the Park' 



see Procedural 
Manual 
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Laws and Crimes in Our Lives 

Number; 2 

I. Laws that affect students everyday include: 
1. Nutritional requirements on food 

2* Traffic laws — drivers license, stop lights, speed limits 

3. Mandatory schooling for children 

4. Licensing of teachers, counselors, etc, 
.5. Laws regulating radio and" TV programs 

II. Other laws that affect juveniles include.: 

1. Minimum age for purchase of alcohol and cigarettes 

2. Movie restrictions (e.g., x-ratings) £ 

3. Minimum age and competency, for drivers license. 

4. Truancy and vagrancy laws. 

5. Minimum employment age; minimum wage laws. 

6. Dress codes in schools. 

(add these to the list in numbfer I) 

III. See following page for sr^ple student worksheet. 

IV. The crime of vagrancy is one oft; .i involving juveniles. Look. at the case from 
the perspective of the teens ,* the police officer, the neighbor, the parents. 
Think about consequences that involve judicial consequences , as well as non-judi- 
cial ones — e.g., cleaning the playground, loss of privileges by parents, etc. 
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u 
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Crime 



Smoking cigarettes 



Stealing from a store 



Homicide 



Under-age drinking 



Victims? 
Yes No 



No- 



Yes 



Yes : 



Yes 

(maybe) 



Person or 
Property 



neither 



persons and 
property 



persons 



persons or 
property 



Serious? 
Yes No 



No 



Yes 



Yes 



Yes/No 
(opinion) 



Fair consequence? 



Take cigarettes away. 

Inform parents. 

See film about cancer. 



Pay back money/goods. 
Probation, ' 
Detention center. 
Work project. 

Jail. 

Pay back" community, 

Pay back community. 
Probation, 

Loss of family privileges, 
Participate in course on 
■ alcoholism. 



u 

* 0 



0 

i 



0 0 J 
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Lessor: 2 xs -Hicre a. lau) ? 



List some activities you do each day. Which activities are regulated by 
law? Put an L- next to those that are regulated by a law. Check ( ) 
one activity you think should not be regulated by law. 



^Activity 


Is there a law? Put an L 


1. * 




2. 




1 








£. 


• 


6. 








8. 




0 

9. 




try 





.30 



MSLO TEST COPY. 



\ 



Think about the role of crimes and consequences in our lives, Fill in as many boxes in the table 
as you can, 



CRIME 


Is there a victim? 


Is the crime against 


What is a fair consequence? 




Yes or No? 


persons or property? 










j 








\ 


/ 

/ 









List the crimes in order of how serious (dangerous) they are to other people, Put a (1) next to ths 
most dangerous crime on your list; • ' 



Lessor: 2 



TKe in the voaAL 



\ Curfew in Lindville was 10:00 p.m. for all juveniles. One night at 10:30 

\ ' / ■ 

\ 

a bunch of teenagers were sitting around in the park. The street light 

was out. 'They sat in the dark smoking cigarettes and talking. A neighbor 

•<\ / . 

heard them and called the police. The police came and took the kids down 

V / , ' 
to the/ station. Their parents were sent a notice to appear in court. 

Look at\the case from different points of view. 



THE KIDS . Do they think what happened was 
, fair? Why or why not? 

THE PARENTS . How do they feel about coming to 
court? What did they think should be. done to 
the kids? 

THE NEIGHBOR . Why do you think he called the 
police? Was it fair for him to call the 
police? Why? 

THE JUDGE . What do you think the judge will 
do? 




Write your opinion as judge here: 



Why did you choose the consequence you did? Why do you think it is 
fair to all. parties involved? 
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HoMEVVO'R K 



Ptfcte dad 



Naw&j please. 



Crime in the News 
Find a lbcal newspaper. 

Clip out one story about crime, and attach it to this sheet. 

Answer these questions : 

1. Was it a crime against: 

a person? : 

. property? 

both? 



2 . What happened to the victim? 



3. What happened to the person accused of the crime? 
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Lesson # 



Your Name 



Your School 
Date 



ADOLESCENT ISSUES PROJECT 
" LESSON EVALUATION 



•1. Did you enjoy this lesson? Yes 



No 



Why: 



Check one : 

Decisions About 

Drug Use 
1 Adolescent Develop- 
ment and. Sexualit 1 

Job Preparation 

■ Juvenile Law 



2. Did the students enjoy this lesson? Yes No Why? 



3. Did the lesson meet its objectives? Yes No Why? (Please address 
\. whether the activities should be changed or whether the objectives should 
be changed. ) 



4.| What do you think the students got out of the lesson? 
Vi — Facts .Practice with decision making 



Self-reflection Practice with communication skills 



Exposure to new 
ideas 



Other 



5/ Did the lesson address issues and/or skills which are relevant to your students? 
Jes No Can you specify which issues and skills? 
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'6. Was the "Instructor Introduction" in the lesson plan clear to you? Yes No / 
Please comment ' 



Was it helpful? j ■■ ' 

— " _\ 

7. Was the Instructor Guide helpful? Yes No Why? 

.... \ 

8. Were the. Student Worksheets appropriate for your group?- Yes No Why? 
Please comment on reading level, conceptual level, organization of the lesson, 
etc., if it is relevant.) [ 



Did the students participate in the activities? Yes No Why? 




Can you specify, any particular activity that you thought worked particularly well 
or poorly? • - . 



9,. What would you like to change about this lesson? 



10A Other comments 



11. Do you think that the class (lesson) evaluation-was an important part of the 



lesson? . Yes No . .Why? 



12. Please record your .class K evaluation byyndi eating the number of votes for each 
% category. Please include your own vote by writing your initials in the 



appropriate category 
Excellent 
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Good 


Fair 


Poor 


Other 
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Lesson. 3 
5 Steps to Make a Decision 



37. 
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• ^0 become acquainted^ a 5-<^n ZZ 1 — U- 

rtftTDTUfco 9 n. , n a 5 Ste P model for making decisiL 

OKTBTIVB.- 2, To apply the aodel to a case invnl^ • 

a case involving juvenile law 



UMBER : 



Time 



10 



.1 




L I^gMnt roduction 
A" Review lesson #2 1 

. X - some daily activities regulated by law. " ' ' 

2 ' ^ ^ * ^es discussed in l e88 o„ , 2 , . ' ! 
3 * Emphasize conce Pt of conseaue^s, 

J ud 8e, police officer, and D arPT,n ■ „ 

• ' parent ^ a Juvenile law case, 

c - Ask students to list some deci«w h, , 

I ^c 1S ions they ,ake every day („hat to wear in the 

fining, what to eat for breakfast, etc.) ' 

D * Intr ° duCe the : *ice, alternative, solution \ 

— ' ^Sipn, consequence, evaluate 

an 'd truant , > ~ 

i3 ° | IL SaStasj o Make a Decis ion 

Use 5_S^gs Handout as a reference for students. ' 



1 1 



Instructional 
Materials 



see' Instructor ; 
Guide 



see Procedural 
anual: 5 Steps 



see Procedural 
Manual: '5 Steps 



see Instructor 

!uide j 



Time 



10 



Content and Activities 



III. Review (options) 

A. Ask students to make up a second case study. Role play or discuss. 

or B. Use "Around My Way" to collect stories' about juvenile crime that illustrate the 1 

t 

decision-making aspects of juvenile crime and law. 



or C. Use case studies from Street law to practice the 5 Steps .. 
IV. Evaluate the lesson 
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Instructional 
Materials 



Street Law (West 



ublishing Co.) 

see Procedural 
tonual ' 



RQft TEST copf 



.41 



Lesson mumber*. 



Time 



P. 2 



Content and Activities 



B. Remind students, that they make many decisions each day. 

C. Relate the concept of decisions to juvenile crine and law: ' 

1. Juveniles jjcfleiT^ certain way! (to slip school, drink alcohol, 
hang with certain friends, etc.) 

2. Police officers and judges decide what to do with juveniles who break 
the law. 

3,. Parents and teachers decide on ways to help juveniles. , 
:•" 4. Juveniles can decide to help each other. 

D. tlse a simple case. study (see student handout) to demonstrate the 5 Steps.' 

E. ' Use the 5 Steps to work through a juvenile law case. 

-/ ■ 

, F * ^iew or role^laj the case study from the perspective of: 7 

1. the juvenile 

2. the police officer 
" 3. the parent 

... 4. the juvenile court judge 
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Instructional 
Materials . 



Student handout: 
5 Steps 



tudent handout: 
3 Decisions" 

tudent handouts- 
Hooking School" 

ee Procedural 
anual: "Role Play 
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Lesson 3 




steps +t> make a deci^foi^ 




wKkf rs +he .decision v/on nm! -fa vnaHe? 



Lis+ z °r more Solu+toii£ 




0 of- each ^l(A-ho^ 

a) -ft) r You W -for OTHERS 




4k ^ 



out the "bes+* ^oju+foh 




a Evaluate Y our ctecisiotA-r. 

Ho(aj will did Vj'our solution 
worK? 




f l££> ItiTJT cc?y. 



LegOW: 5 -'stRDB to Make a Decision Number; 



KA. Consequences. Many juveniles get into trouble because they have not. 

c-ons'idered the consequences of their behavior—for themselves and/or 
others. Anticipat ing consequences is an important concept in dealing 
/with the roots of juvenile crime. It is also generally applicable • 
in making many d if f e r en t kinds. of_ decisions--- in c-luding-dec is ions -abou t • 
jobs, school, friendships, and drug use.- 



II.A. The 5 steps are one simple way to begin helping students reflect on, and 
/ improve, their decision-making skills. They are discussed at some length 
in the Procedural Manual . However, the major goals are: 
/ 1. To increase the number of alternative, solutions from, which to 

/ . a . ■ 

/ choose; 

2. To improve adolescents \ ability to anticipate consequences and 
take the perspective of others j 

3. To evaluate the decision-making process and use case studies 
to improve that process. 
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Lessee: 



• / 



5 Steps to Making a Decision - //3 
Hooking School 



Matt, Alice. and Danny are all 15 years old. It is a nice September day 
and they are walking toward school, Alice says, "Let's cut out today and 
go to the beach. Nobody will notice we are gone." 



£f t - e - r they j talTr^bOTe^^""fof" a while7"they. all agree to cut school 

and go to the beach. On the way, a police cruiser drives past them. 
One of the officers says, "Those kids are supposed to be in school. 
What do you think we should do?" 





The police officers stop *-he three kids. / They talk to them 
awhile, and decide to call the parents. On the phone, Alice's mom gets 
really mad. She says she wants to do something about Alice hooking school 
She wants the police to take her -to detention center and charge her with 
being truant. 




When Alice finally has a court date, she tells the judge her story 



she just wanted to hook school one day. Her mother says Alice does this 

alot, arid she wants the judge to do something. What should the judge do? 

I 
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L6^t0VV: 5 Steps to Making a Decision - #3 

Three Decisions 



Put yourself in the role of the teenager who needs to make the 
decision. Use the 5 Steps . (Use a chart if it helps you.) 



1. The paycheck 



Deborah has just gotten paid for her 
part-time job as a cashier. The check came to 
$43. Deborah remembers a dress and shoes 
she wanted for $40. But she knows her folks are 
short of cash this month. And she knows she wants 
..'to save for a trip to New York in the spring. 
What should she do? 

2 . Late again ! 

Mark is late for work again! He could try to hitch 
ride, but hitching is illegal. He could walk, but 
then he'll have to explain to his boss why he is 
'late again. What should he do?. 

3 . The party . 

It is ten o'clock at night. Eric and his friends 
are hanging out by. Eric's, house. One of the friends 
says he knows of a party on the other side of town. 
Eric's .mother has told him she doesn't want him 
traveling across town. But she won.'t be home until 
11:00 p.m. , bebause she is visiting relatives. What 
should Eric db? _ . — ; r ~ 
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Homework 



jjgSgOj^: #3 - Five Steps to Make a Decision 

Pate due: , £. ptose 



Pick a decision you made today . Use the 5 steps . 
1. Name the problem. 



2. List 2 alternative solutions in the chart below. 



SOLUTION 



CONSEQUENCE 



2. 



2. 



3. NoW list a consequence for each solution in the chart above. 



4. Put a star ( ) next to the best solution. 



5. Try it next time! 




Rao -test-copy* 
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LCSSon: #3 p. 2 



Hooking School (cont.) 



1. ".Look at the problem from the point of view of: 

Alice 

her mother 

the police officers 

the judge 

2. What decisions did each of them have to make? List them here: 



Alice: 



Police Officers: 



Mother: 



Judge: 



3. How many alternative solutions -did you think up for each decision^ 



4. Role-play or discuss the case from each person's point of view. Can 
you come to a solution that is good for everyone? 
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Lesson # 



Your Name 



Your School 
Date 
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LESSON EVALUATION 



1. Did you enjoy this lesson? ' - Yes 



No 



Why? 



Cheekbone: ] 

J Decisions About *^ 

Drug Use 
Adolescent Develop- 
ment and SexuaTifr 
Job Preparation- 
Juvenile Law 



2. Did the students enjoy this lesson? Yes 



No 



Why? 



3. Did the lesson meet its objectives? Yes No Wh> . x i\ease address 
whether the activities should be changed or whether the objectives should 
be changed.) - , : 



4. What do you think the students got out of the lesson? 
Facts . Practice with decision making 



Self- reflection Practice with communication skills Exposure to new 

ideas 



Other 



5. Did'the lesson address issues and/or skills which are relevant to your students? 
Yes No Can you specify which issues and skills? 



ERIC 



6. Was the "Instructor Introduction" in the lesson plan clear to you? Yes No 
Please comment' 



Was it helpful? 



7. Was the Instructor Guide helpful? Yes No Why? 



8. Were the Student Worksheets appropriate for, your group? Yes No Why? 
Please comment on reading level, conceptual level, organizatio/y f the lesson., 
etc., if it is relevant.) ; 



Did the students participate in the activities? Yes No Why? 



Can you specify any particular .activity that you thought worked particularly well 
or poorly? J 



- ■ .. . \ 

' • . - • \ 

9. What would you like to change about'this lesson? 



/ 



10. Other comments 



11. Do you think that the class (lesson) evaluation was an important part of the 
lesson? Yes No Why? 



\ 

\ 



12. Please record your class' evaluation by indicating the number of votes for each 
category. Please include your own vote by writing your initials in the 



appropriate category. 





Excellent >: 


Good 


Fair 


Poor : 


. Other 
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Lesson ^ 
Due Process Rights for 1 Juveniles 
The Gault Case 



LESSOKIJ Dm ^ocess Rights for Juveniles: 'The Gault Case, 



.MAJ)R 1. To understand how due process rights for juveniles first began. . 

OKJBXNB'. 

2. To apply due process rights to a juvenile case. 



Time 



Content and Activities 



I. Teacher Introduction , N 

A. Review due process rights. Ask students how many they can remoter from 
the previous lesson. 

B. Ask students if they think juveniles should have the same rights. 

G. ' Tell students juveniles did not always have the same due process rights 
as adults. The case of Gerry Gault, in 1967, was the first case to .test 
juvenile rights to due process. 
II. Due process for juveniles: The case of Gerry Gault. '' 
A, Read the student hand-out; "The Case of Gerry Gault", 
■ B. Answer the questions at the end, , 

21 c ' Use Due Process M its: What are they ? hand-out to revtew r ™""° and 
apply it to Gaolt. 
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Instructional 
Materials ' 



student handout 
Lesson 14: "Due 
Process Rights" 



student handout 
The Case of 
erry Gault" 



see student hand- 
out: ■ "Due* 
Process Rights" 
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LCS£OV\'* c Due Process Rights for : Juveniles - 



Number: § 



There are many aspects to the discussion of due process . We have chosen 
to focus on two of them: 

1. To understand our rights as juveniles; 

2. To practice the 5 Steps , i 

Good background information can be found in Riekes and Ackerley, e 
Juvenile Problems and Law, and in Street Law. Both are published by the 
West Publishing Company. 

Whatever the information available, the major goal is to practice 
making decisions— in the role of juvenile, police officer, court, lawyer, 
par 
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, ivr^C^I a'\1M9£K* Due Process Sights for Juveniles - 



Csutcnt ri::'ti Activities 



<..-. . aieview ana practice topuons; 

. A. Sole-play the Gault case as it would happen today, Be sure to reject due 
process rights. 

or B. Do the Review Exercise sheet: match due process rights with 'definitions, 
or C. Invite a police officer and/or juvenile court worker to talk about due 
process rights in real life. 

IV. Evalute class 



'Ins 



• Materials 



see student hand- 
out Review Ex. 
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LCSSovx: 



The Case of Gerry Gault (cont) . ftj* 



p. 2 




3. Cross-examine. You have the right to. 'ask 
questions • 

4. No self-incrimination. You can't be forced to 
say things about yourself that* will make you 
loQk guilty. 

5. Record the hearing. You can ask that everything 
be written down during the hearing. i 

6. Right to review,. If you don't like the >ludg*e 1 s 
decision, you can appeal to a higher court;,. You 
can ask the other court to change the decision. 
But you need to bring sdme reasons why . 



REVIEW 



Match the words with the due process right. Draw a line. 



1. Cross-examine 



2. Self-incrimination 



3. Right to a lawyer 



4. Right to appeal 



5. Notice of charges 



Right to record the 
process. 



a. Ask that your case be heard by a' I 
different judge . .- • 

b. You- can ask someone to help you' iri 
court . . 

c. You can't force anyone to say some- 
thing that will get him/her in trouble 

d. You have to be told what you are* > 
accused of • 

e. You have a right to ask* someone to 
write down what goes on. 

f. You can ask questions of the person 
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who accused you. 
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L6SS0V\: T he Case of Gerry Gault - Mf- 

The Case of Gerry? Gault 





terry Gault was 15. He was taken into court 
because he was accused of making an obscene phone 
call. The police did not tell Gerry's parents 
they were taking him to detention.. They were not 

told t.he reason for a court hearing the next day. 

I 

\ 

Mrs. Cook had accused Gerry. She- did not come to 
the hearing. The police officer told her story.. 
Gerry said he did not make the call. 

There were no lawyers present. There was no 
juvenile court jury. The. judge decided Gerry was 
delinquent. He was sentenced to be in state 
reform school until the age of 21 (six years!). If 
an adult had made an obscene phone call, he would 
get only 60 days in jail. 



Gerry's parents got a lawyer who challenged the 
decision. It turned out the decision was not 
fair. Gerry was not given his due process rights. 
Here are some of them: 

1. Notice of charges. You must be told what you 
are accused of and be given time to prepare 

a case. 

2. You must h& allows! t:c have, a lawyer.. If you 
are too p^r, the court must lend you a lawyer. 



Lesson 5 

Due Process Rights: A. Closer Look 



CO 



ERIC 



Lesson! : Due Process Eights: A Closer look 



L. To examine each of 6 due process rights. 

OWBOrNBv-"" 

2. To identify due process rights in actual cases; 



Time 



20 



Content and Activities 



I. Teacher Introduction 



A. Review lesson 5: 



1. Ask for volunteers to name one due process right they remember. 

2. Ask for a volunteer to name one due process right that was violated in the 
case of Gerry Gault. 

3. Ask for any other due process rights which students think are. important 
to make the laws more fair for juveniles. 

t B. Review the terms: notice , counsel , cross-examine , self-incrimination , hearing , 

and review . 
II. Due Process Rights ■ 

A. Use the student handouts to describe each of 6 due process rights that apply, 

B. Ask students to re-state each of the due process rights in their own words . 

C. Ask students to share ideas they have as to why the due process rights are 

j 

• ■ i . 

important for someone accused of a crime. 

D. Now ask students why due process rights might be. a problem for police, 



Instructional 
'Materials 



student handout: 
"Due Process: A 
Clqpr Look: 
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Instructors 1 <3v\v>& 

LCSS(Ml Due Process "Rights: A Closer Look NUVftber: S 

I.B. There are many terms in the law that are difficult for students to 
understand, recognize or repeat. It is important to introduce these 
terms— so that students are at least aware of the kinds of vocabulary often 
used in legal cases. However, it is important to help students re-state 
the terms in their own words, (see II. B.) 

H.C. and II. D. Due process rights are controversial because they are often seen 
as "protecting criminals", it is important for students to look at this 
problem from at least three or four perspectives: ' 
!• The accused person : the law must ensure fair treatment; 
2. The victim : the law must ensure fair treatment and restitution; 
3 - Ihe police officer : due process means police have to be more 

careful about their work; 
4. Judges : due process means a judge must work hard to ensure that 
everyone's rights are protected. 
The opportunity to look at a problem from many different -perspectives is' 
an important, generalizable part of making decisions. This exercise can 
also be used to help students become aware of one major issue currently 
being debated in this .country. ' 

HI. A. Recognizing due process rights (and violation of them) is an important 
part of learning hew to function within, the law. You can ask questions 
that will raise, disagreements~e.g. , should due process rights be the 
same for adults? Should they hold for schools, etc. This exercise is 
difficult, and can be adapted to simplify it when necessary. 
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Son nuwBER: $ • . . 


lime 


Content and Activities 


Instructional 
Materials 


2a 

5 


' • judge, or the victim of a crime. 

III. Due Process Rights: " You Decide " ' 

A. Use the student handout to provide practice in recognizing due process rights 
as they apply to actual cases. 

* ■ 

i 

, B. Use "Around My Way" or the Street Law cases to provide further practice-in 

recognizing due process rights in actual cases. OPTIONS: 

1. RDle-play a case; , 

■ ■ f" 
or . 2, Use : checklist to evaluate the legal process. 

IV. Evaluate das* 

f 

i** > ■ 

i !> n 

1 

i' 

• -1 


see Instructor 
Guide 

Student handout: 
"You Decide" 


see Instructor 
Guide 

p 

student handout:! 
"Was it fair?" : \ 

see Procedural ■ I 
Manual 1 

i ; 

1 ' 
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LCSSCft: Due Process: A Closer Look - *£ 

DUE PROCESS RIGHTS: A CLOSER LOOK 
A. The fight to notice of charges . You must 
be told what you are accused of doing. You must 
be allowed time to prepare your case . You . 
cannot be arrested and tried the same day without 
a chance to prepare your case. 





B - The right to counsel . Everyone has the right 
to a lawyer. If you cannot afford to pay one, 
the court must get a lawyer for you. But you can 
always choose to defend yourself, without a 
lawyer. 




C Right to cross-examine witnesses . If a 
witness testifies against you,' you have the 
right to ask . questions . You. c^n try to show 
that* the person whb testifies against you is 
wrong . 



ERJC 




D. The right against self-incrimination. 
No one (not police or the judge) can force 
you to say things that will be used 
against you. This right is protected in 
the Constitution. It is sometimes called 
"Taking the 5th Amendment." If someone 
forced you to confess, the case is usually 
thrown out. 
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L€SSOH.: Due Process: A Clsoer Look - C 

(cant) . p. 2 



E< Ihe right to a written record of the 
hearing . Everything that happens in court 
must 'be written down. That way, you know 
later what was said against mid for you, 
and hew to try to prove your point. 



' P • The right to appeal . If you think the 

judge's decision was wrong or unfair, you 
| . . can ask a "higher" court to hear your 

case. The "higher court"' can .change the 
decision or keep it the* same. 
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Student V&vuf-out 



L€SS0VM Due Process Rights: A Closer Look - 

YPU DECIDE ' - m 

Here are 6 cases. Each of them goes against one of the due process 
rights. Can you decide which right has not been protected? 
Write the letter (A. to F) of the due process right that fits each case. 

1. Abbie Toffman'was accused of breaking into a store* At the hearing, 
the police of f cer told the judge that a neighbor saw Abbie the same night ■ 
the break-in happened. The neighbor 'sever came to court. The j^rx: said 
Abbie was guilty. ; 



2. Neal Cassidy was accused of stealing a 
car. Neal had been in trouble before with the 
police. The detective and the judge wanted 
to teach Neal a good lesson, so they brought 
him into court the next day without,, a lawyer . 
He was put on probation for one year. j. "■ " .■ 



3. Juan Benitez had just come up frcnt Puerto Rico. 

One, night he was hangir^r out in the park. £ police- ■ - 

man picked him up for v&jrancy and put . him in deten- 
tion center. No one talked to him about why he was 
arrested. The policeman said he didn't speak 
Spanish. 



B8Lh T5ST ec?Y* 
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LeSSOHl Due Process Rights: A Closer Look - j£ 



YOU DECID E (cent. ) 



4. Ginny wbolf had a court date set for April 1. That da* clerk was 
sick. The judge said he didn't want to postpone court. He went ahead 
with the hearing. Ginny was found guilty of shoplifting, she was put on 
probation. 



5. Mary Ann Evans was -13. She had never been in trouble before.. She was 
hanging with some friends who stole tapes from a store. They, were all 
Picked up. The police told Wary Ann that if she confessed, they would let 
her go. But if she went to trial, they would put her in detention 
center. 



6. The Mansfield family was poor. Their son Bobby often skipped school to 
go to work selling newspapers downtown. After a few warnings, Oie police • 
Picked him up. The judge found him guilty and sai/he^ad to be put on 
probation for 6 months. Mr, Mansfield thought this was unfair. But he , l 
didn't have enough money for a lawyer. He didn't know what to do next. V The 
Ljud,qe__said Bobbv wnn M have .^rve the orn^ Hnn [ y - 



L6SS0V\: Due Process Rights: A Closer Look C 

EVMZJATIOSI CHECKLIST : 
WAS IT FAIR? . ; 

Use this checklist to evaluate cases. 

% - jr 

What was the crime? 



What was the decision? Guilty Not guilty 

0% o 



Were Due Process rights protected? ! " 

1, Was he told about the charges? Yes No 



2. Was he allowed to have a lawyer? Yes No 



3. Was he or his lawyer allowed to ask questions of those 
• vdio testified against him? * y es jjq 



4. Was he forced to say things tliat were later used 

against him? ' Yes No' 



5. Was a written record of the hearing kept? Yes No 



6. Was he allowed to appeal to a higher court? Yes No 



Rate the court case: How much did it protect due process rights? 
A lot " Sane * Hardly at all Not at all 
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• ADOLESCENT ISSUES PROJECT 
LESSON EVALUATION 

Lesson # Your Name [ m ____ 

Your School ' 

Date [ : 

1. Did you enjoy this lesson? Yes No Why? _ 



2. Did the students enjoy this lesson? Yes No Why? 



3. Did the lesson meet its objectives? Yes No Why? (Please address 
whether the activities should be changed or whether the objectives should 
be changed.) : ■ 



s 4. What do you think- the students got out of the lesson? 

Facts . Practi ce with decision making 

Self-reflection • Practice with communication skills Exposure to new 

ideas 

Other * . * • ; : : 



Check one : 

Decisions About 

Drug Use 

AdoTe'sceht Develop- 
ment and Sexualit 

Job Preparation 

Juvenile Law 



5. Did the lesson address issues and/or skills which are relevant to your students? 
Yes No Can you specify which issues and skills? - : 



FRIC 



6. Was the "Instructor Introduction" in the. lesson plan clear to you? Yes No 
Please' comment 



Was it -helpful? 



7.. Was the Instructor Guide helpful? Yes No Why? 



8: Were the Student Worksheets appropriate for your group? ; Yes No Why? 

i ■ 

Please comment cn reading level, conceptual level, organization of the lesson, 
etc., if it is relevant.) - 



Did the student* participate in the activities? Yes No Why? 



Can you specify any particular activity that you thought worked particularly well 
or poorly? 



9. What would you like to change about' this lesson? 



10: Other comments 



11. o Do you think that the class (lesson) evaluation was an important part of the 
lesson? Yes No Why? ; ' : 



12. 
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Please record your class' evaluation by indicating the number of votes for each 

category. Please include- your own vote by writing your initials in the 

appropriate category/ 
. Excellent 



Good 


Fa i r 


Poor 


Other 
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Lesson k 
Review 



LESSON • Feview • -• NV/wBR • 0 


MWoR 1. lb review basic concepts and skills covered in the' curriculum 




• 


■ 






Instructional 


Time 


Content and Activities 


. Materials 


5 


I. Teacher introiitfl'ovv- 






This lesson is intended to provide seme opportunities for students to review ■ 






basic vocabulary, concepts and skills. Although it is designed as a student 




- 


handout, the material can be covered as well through discussion. 






i" ! 

Note: This is a good opportunity for using a- film, filmstrip, or speaker to 


■ 




1 till * 1 I ' ' » ' ai|< til ' ' ^ 1 « 

supplement the basic classroom activities. Although the curriculum has been 






designed with minimal reliance on outside resources, we have found, that use of 






films and guest speakers is an effective change of pace as well as an excellent 






review of course material. ■ 


t 


20 


II. Feview Lesson; Complete student handout individually or as a group,. 


student handout: 






"Review" 


20 


HI. ,'Cptions 




0 


A. Develop role-play situations that students can use to practice making 


1 




\. ■ 
, decisions about juvenile crime and law. 






or B. Make a class collage of law-related news stor'ifcs. Talk about them and 
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LCS50V\: Review 



ANSWER KEY" * 

1. " Three things controlled by law: 

1. Teachers' are licensed. 

2. Food is inspected; so are cars. 

3. - Bus drivers must have a license to drive. 

• 4. People under the age of 16 must go to school. 

2. Missing steps arer 

2. Think of two or more solutions to the problem. 

4. Choose the "best" solution. 

3. Two due process rights: 

1. Right to notice of charges; 

2. Right to counsel; 

3. Right to not incriminate yourself (see lesson 6) 



4. True or False 

1. T; 2. F; 3. T; 4. F; 5. T. . 

Matching ; 

1. C; 2. E; 3. A; 4. D; 5. B. 

ghings to think about 

Biphasize alternative solutions ; due process rights; and fair consequences 
or punishments) 
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LESSON NUH8RV »*» " ? (contl 



Time 



Content ani Activities 



Instructional 
Materials 



' categorize them as to: j 

1, type of crime, or ! 

2. consequences of the crime 

■ i .i^rifiPQ rplated to iuvenile law which they 
or c. Ask students to name special activities related to juvp 

' would be interested injuring tie coning nonths. 
10 I IV. 'Evaluate the class ^ far ' I 



see Procedural 
Manual 



•v.. 



• t 
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L€SS(3ia: Review - #6 

REVffi/)5 WHflT I ■ AVE YOU LEARNED? 
1. Can you name 3 things ycado each day that are controlled by laws? 

1. ' 

2. 

3. " . • 



2. Fill in the missing steps in making a decision: 

1. Label the problem. 

2. : 



5. Try it out: how well did' it work? 
3. Nanie two due process rights that juveniles haver 

l. . : 



3. Think about the consequences of each solution. 



TRUE or FALSE 

1. There are special laws for juveniles. T F 

2. A juvenile always has a jury trial. T F 

> 

3. A juvenile has the right to a ltuyer. T F 

4. Gerry Gault was a famous lawyer. T F 

5. A juvenile has the same due process rights as an T F 

.. '- 

adult. 
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LCSSOVM Review - 



MATCH THE TORD WITH THE MEANING : 

1. Juvenile 

2 . Alternative 

3. Consequence 

4 . Due process right 

5. Truant 



Something that happens becag jas of 
a decision you make; 
ganeone who skips sdftQl.- 
Saaieone who is not yet old enough to 
be an adult in the laws-- «, 
Rights that make sure people get 
fair treatment from police and 
courts. 

A choice between two or more 
solutions . 

You see two kids run away from a 
they were doing nothing* What * 



B. 
C. 

D. 



THINGS TO THINK ABOUT 
1. " Take the role of a police officer* 
parked car. You stop them and they say 
should , you do? Why? 



2. Take the role of a school principal. A student repprts that a new kid 
in the school has brought liquor with him. He says it is in" the new 
student 1 s school locker . What should yea do? c> 



How can you protect the new student's 



due process rights? 



3. Take the role of a *virt±n. A 15-year old girl snatched your wallet. 
She was caught. The judge asks you to testify. Then he says the girl is 

guilty. The judge atsks you what is a fair punishment* What do you say? 

. 4 



■' 81 
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.Can you think of an alternative solution to punishment? 
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Check one: 

Decisions About 

Drug Use 
Adolescent Develop- 
LESSON EVALUATION ment and Sexualitv 

Job Preparation 

Ouveni le Law 



Lesson. #. Your Name _ 

Your School 
Date 



1. Did you enjoy this lesson? Yes \ No Why: 



2. Did the students enjoy this lesson? Yes No Why? 



3. Did the lesson meet its objectives? Yes No Why? (Please address 
whether the activities should be changed or whether the objectives should 
be changed.) ■ j 



4. ' What do you think the students got out of the Issson? 
Facts Practice with decision making 

Self- reflection \ Practice with communication skills Exposure to new 

*~ \ ideas 

other Vl " " _ ' ' ; ; '' • ; " / " " ; 1 • ' ■ - • 



5. Did the lesson address issues and/or. skills which are relevant to your students? 
Yes Nq "Can you specify which issues and skills? 



6. Was the, "Instructor- Introduction" in the lesson plan clear to you? Ye* No 
Please comment ' 

, m „ im r _ ■ * / 

Was it helpful? ' f 



7. Was the Instructor Guide helpful? Yes No Why? 



8. Were the Student Worksheets appropriate for your; group? Yes No Why? 
Please comment on reading level ; conceptual levef], organization of the lesson, 



* etc., if it is relevant;) 




Did the students participate in the activities?' Yes No Why? 



— ; ^_ j , ■ 

Can you specify any particular activity that you thought worked particularly well 
or poorly? ' 



9. What would you like to change about this lesson? 



10. Other comments 



11. Do you think that the class (lesson) evaluation was an important part of the 
lesson? Yes No Why? 



EMC 



12. Please record your class' evaluation by indicating the number .of votes for each 

category. Please include your own vote by writing your initials in the 

appropriate category. 
Excellent 



Good 


Fair 


Poor 






— So. 



Other 



Lesson 

How Did Juvenile Courts Begin? 



So 



ERIC 



Lt>iDN . Hw did juvenile oonrts begin? NM&ER '. J 


m 

t 


"OR L To understand the reasons for laws and courts that deal especially with juveniles. 
2. To state and defend opinions about special laws that apply to young people. ■ 

i ... 


Time 


V 

Content and Activities 


Instructional 
Materials 


• 

5 

20 

I 

i 

10 


I. Teacher introduction 

Explain that there was once a time when children and iuveniles were treated like 
' ' adults. They had the same courts and the same jails. Today there is a lot of ■' 
; | disagreement whether special laws, courts, and punishments for juveniles are' a 

good or . bad idea. Later you will, get to state your opinion on this question . 

II. Then and Now 

A. Ask students to-imagine themselves living in 1880. 

B. List. 5 or more things we would not have in 1880 that we have today. Use 
the student handout if you like. 

C. As);: Which things that we have today are helpful? Which are harmful to us? ' 

D. (Optional) : Mark a (+) or (-) on the student handout tio rate things that . 
are helpful and harmful today. 

III. Reasons for juvenile laws and courts. 

A. Introduce the words: punishment and guidance. 


it 

student handout: 
"Then and Now" 



Instructors' Gvit*=. 



How did juvenile courts begin? 



Number: 7 



III.C. This lesson provides a rich starting point for many different activities. 
For example, it provides students with a concrete, comprehensible case study in 
the way the conditionsof people-s lives have changed in the last 100 years. 

Second, it provides options for independent projects through which 
students can explore life in a 'different time, and from a different perspective. 

Third, it encourages them to analyze or question the reasons for 
special juvenie laws. 

There are many helpful references and resources available, ranging from 
books and films to possible field trips. A few examples include: 

1. Photography collections of child-labor reformer activitists like 
lewis Byne and Jacob Piis-these show* the life experience of young 
children 100 years ago. 

2. Films like Chaplin's The Inroigrant or Easy Street 

3. Field tup to the National Historical site in Lowell, ma. 
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LiXSOM WUM8ER'. Hew did juvenile courts begin? - J 7 



Time 




Content and Activities 




B. v Read the student .handout: "Why Juvenile Laws? 



C. (Optional) Read more about the work of child reformers like Jane Addams, 
and Jacob Riis. look for photography collections on child labor at the turn 
of the century. 

D. (Optional) Read play, "Jane Addams to Ponch," Scholastic Search, 1/24/80 



IV. Special Laws for Juveniles: An OpMon Poll 
A, Introduce the words: gajl, and opinion . 

• • •B; .Complete the opinion poll. ■ 
C. ■■ Ccnpare answers (opinions) as a group. Be sure to ask for reasons why 
students voted as they did. 

V. Evaluate class 



VI. (Optional) Brooks Give the Cpinion Poll to someone at hone - relative, friend, 
neighbor. Gorrpare your answers, , '. • ' ', 



Instructional 
Materials 



student handout 
"Why Juvenile 
Laws" 



see' Instructor 
Guide 

see Supplemental 
Resource follow- 
ing lesson. 



student handout 
"Opinion Poll " 



see Procedural 
i Manual 

1 

see Homework 
Sheet 
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Lessov\:7 



WHY DID JUVENILE LAWS BEGIN? 



One of the things we did not have 100 years ago were laws and courts 
just for young people. In those days, any child over 7 could be accused 
of a crime and put in jail with adults. Young children also worked in i 
dangerous jobs, like coal mines, cotton mills, and factories, f' 

Seme adults decided that it was wrong to punish chi** Iren like adults. 
They said: 





[ ( Children need care and guidance! 
\. Children do not need punishment! 



They wrote down their ideas. They talked to other people. ' At last 
a special law was passed. The law said that children should not be 
treated as criminals. The court should try to help and take care of 
children—not punish them. This was the start of juvenile, law and 
juvenile courts. 



• ft sat> test copy. 
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Lessen*: 



THEN AND NOV 

Many things have changed in the last 100 years. Today we have 
many different 'things that people did not have 100 years ago. 

1. In the table below, list 5 or more things that we have today, but 
did not have 100 years ago. 

2. Then mark a (+) if the new thiiigj is helpful. Mark (-) if the new 
thing is harmful. 



4. 



Things we havp t-or^y 
we diJ not have 100 
years ago 



Helpful? (+) 
Harmful? (-) 



5. 



A?>cLes:a.tr ^sus foctfecr <S>t<j&j o ?( ^ ftsLfc test copy. 



Les$cM:7 

SPECIAL LAWS FOR JUVENIJES 
•AN OPINION POLL 

Seme people think there should be special laws for children and 
juveniles. Other people think that special laws are wrong. Give 
your opinion. ° 
If you agree, circle^fes^ 

If you disagree, circle ^o^ - 
Be prepared to give reasons for your opinions. 

1. You must be 16 years old to drive a car; Yes No 

2. You must ba 18 years old to vote in elections. . w Yes No 

3. You must be 18 to sign a legal contract. Yes No 

4. You must be 21 to drink alcohol. Yes No 

5. You must be 16 to buy cigarettes. Yes NO 

6. You must be 16 to drop out of school. Yes No 

7. You must be 16 to get married without your parents 1 oonsent. Yes No 

8. You must be 16 to get sent to adult jail. 0 ' Yes No" 

9. You must be 16 to get a sentence of r life in prison. Yes No^ 
10. Juveniles have the same rights as adults, so they should 

have the same punishments as adults. Yes No 

Why? " 



ADOLESCENT ISSUES PROJECT 



.ESSON EVALUATION 



Lesson # 



Your Name 



Your School 
Date 



1. Did you enjoy this lesson? 



Yes 



No 



Why? 



Check one:/ 

Decisions About 

Drug Use 
Adolescent Develop- 
ment and Sexual it: 

Job/ Preparation 

Juvenile Law 





/ ' : 


Did the students enjoy this lesson? Yes No _ Why? 


/ v. 


• < / 




' . " ' 7 

Did the lesson .meet its objectives? Yes No Why? (Please address 



whether the activities should be changedor whether the objecti/ves should 
be changed.) • / 



4. What do you think the students got out of the lesson? 

Facts Practice with decision making 

Self- reflection Practice with communication skill: 



Exposure to new 
ideas 



Other 



5. Did the lesson address issues and/or skills which are relevant to your students? 
Yes No ^Can you specify .which issues and skills? 



ERLC 



6. Was the " Instructor Introduction' 1, in. the lesson plan clear to you? Yes ' No 
Please comment . ■ [ ' . 



Was it helpful? 



7.. Was the Instructor Guide helpful? Yes No 'WJiy? 



Were the Student Worksheets appropriate for your group? Yes • No Why? 
Please comment on reading level, conceptual level, organization of the lesson, 
etc., if it is relevant.) 



I 



Did the students participate in/ tfie activities? Yes No Why? 



Can you specify any particular activity that you thought worked particularly well 



or poorly? 



: ■ . / , ■■ 

9. What would you like to change about this lesson? 



10. Other comments 



11. Do you think that the/class (lesson) evaluation was an important part of the 
lesson? Yes No / Why? : , 



12. Please record your , class' evaluation by -indicating the number of votes for each 
category. Please include your own vote by writing your initials in the 
appropriate category. 



Excellent 



9 
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Good 



Fair , 



Poor 
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Other 



Lesson Q 

Juvenile Laws and Adult Laws 
How are they different? 



LESSONJi Juvenile /laws and Adult Laws: How are they different? . Mvjfitfc\ $ 



MAJOR . 1. To -'understand the different purposes and responsibilities!! of Juvenile 



vs. adult law'. 



,2. To apply juvenile laws in a case study. 



Time 



Content and Activities 



Instructional 
Materials 



10 



30 



. / i 
I. Teacher introduction 



II. 



A. Review Lesson 8: ' How juvenile courts began. 

B. Introduce the concept of age-related differences in tie law, 

' • ' ' ■ // ' 

by/using the Student' handout on differences between tjfeens and 

adults. 

C. / Introduce the terms: status 1 offense , abuse , neglect, delinquent 

/.'.'• ' ■ ■ ~" ^ 

disposition , probation , and guide. " ~~ 

juvenile Laws and Adult Laws.: How are they different/? 



tudent Handout 
Teens and 
Adults"' 



/ 



see' Instructor 
3uide 



A./ 'Read the Student Handout.' 



Student Handout 
Juvenile, Laws 
ind Adult Laws" 



B. Use review questions to make sure that student/; understand 
the basic terms and concepts. 

C. Poll students on the following' questions - afi a group or using- 
' '..the Student Handout 



ee Instructor 
Guide 

Student Handou 
Opinion Poll" 
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LCSSQVU Juvenile Laws and Adult Laws NlAYWbcn $ 



NOTE: 



This lesson contains a number of complex concepts related to 
the theory of juvenile law. Two things are important to remember in 
teaching the lesson. First, the information contained here refers 
primarily to the theory of 'juvenile law: to how juvenile law, 
courts, and consequences are. supposed to work. The actual working 
of juvenile law and courts , as well as the suitability of juvenile 
court consequences, are topics for continued debate and examination. 
It will be yery important to provide students with some experiences 
in facing the actual workings of the juvenile law system—either 
through a guest speaker, field trip or ' films . Future lessons deal 
with this issue. 

Second, this lesson is designed as an orientation to juvenile 
law. There are many facts and concepts mentioned, briefly. Students 
will probably not remember most of- this information. Our goal has 
been' -to outline issues for further discussion, increase students ' - 
awareness of juvenile laws and courts, and provide some basic infor- 
mation. Be patient with yourself and your students; many of these, 
concepts will be reviewed later.. Remind students 'that we are trying 
to help them learn how to think about the role of law in their lives- 
not memorize specific facts about the juvenile law system. 

. I. Review , Lesson 8 described some of the reasons for the creation 
of a. juvenile law system. In theory, the juvenile law system is' 
designed to guide and' protect children, rather than punish them for 
breaking laws. (We will discuss some of the limits in later lessons.) 

.... y 

Therefore, there are some special situations which apply to juveniles 
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lime 


f 

Content and Activities . 


Instructional • 
Materials 




1. Is it fair for juveniles to be punished for status of tenses? 


. i 1 




.2. Should juveniles have the same rights as adults? 






3. Should juveniles face the. same punishments ;as adults? 


1 




4. Do you think juvenile" laws should be changed? How. 


v 


0 


[II. Options: / 






A, Court cases: role-play a juvenile court hearing. Assign roles of 






lawyer, juvenile, judge (other roles: parent/,, witness, probation 






officer) . , ..•.'/ 






or B. Use the opinion poll to", collect opinions from other students and • 






' teachers about lUVenile laws. Finrl nnf hnw mnnh fhm; Vnnw aKnnf 


i 




' juvenile law, and what they think should be changed. (Can also be 


i 




used as homework assignment. / 




5 


IV. Evaluate the lesson ; : ; / ' 








Homework 
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LCSSWV! #g - Juvenile Laws and Adult Laws 5 

REMEMBER: . When you turn 17 you are no longer a juvenile 

Teens & Adults 
How Are They Different ? 

Put a (T) for statements you think 

are true, put an (F) for statements that are false 

1. Adults are bigger than teenagers. 

2. Adults are older than .teenagers . 

3. Adults are smarter than teenagers. 




3CUSS 

"answers . 



4. 
5. 
6 . 
7. 

8. 

9." 
10., 
11. 
12. 
13. 

14 
15. 



/ 



Adults hate disco music. 

A juvenile can get a drivers license, 

A juvenile can buy liquor • 

A juvenile can get a full-time job instead of going 
to school. 

Only an adult can be a parent. 

Adults get paid to play "sports. 

A juvenile can vote in, local elections. . " 0 

A juvenile can serve on a jury . 

A juvenile has the same legal rights as ah adult. ... 

A juvenile's criminal record is destroyed when she 

or he is' 18. ^ 

A juvenile can be fined or sent to prison. 

An adult can get .in .'trouble with the law forerunning 

away from home. - 



9 
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LCSSQV\1 Juvenile. Laws and Adult Laws 



Number: 8 



' ANSWER KEYS 



1. 


F 


2 . 


T. 


3. 


F 


4. ' 


T 


5. 


F 


6. 


F 


7 


Tn 

in 


8. 


F 


9. 


T 


10. 


F 


11. 


F 


12 . 


T 


13. 


A 



record is sealed. However, a judge can use prior juvenile . court 
record, in deciding penalties in adult trial . 

14. In most cases, False. 

15. F 

Review Questions.. 

1. J 

2 . J & A ^ • 

3. A (in rare cases, J also) 

4. J 

5. A 

6 . J & A 
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Sfccten-fc Hand-cut 

Juvenile/Laws and Adult Laws - #fl . 

JUVENILE LAWS AND ADULT LAWS 

HOW ARE THEY DIFFERENT ? 

• p 

Due process rights are the same for juveniles and adults.. 
However, thefre are special laws that are only for juveniles • - 
These laws are supposed to protect juveniles from being hurt by. 
adults, or from getting into trouble with the law,. They are 
also supposed to guide , or teach, juveniles how to keep out of 
trouble when they get to be adults. 

Some teenagers and adults think it is wrong to have special 
laws for juveniles. Other people think it is right • As you - 
read about special juvenile . laws , you can decide for yourself. 

o 

SPECIAL LAWS 

Teenagers and children sometimes have 
to go to 'court because they have: 

1. been truant from school; 

2 . run away from home ; • -b 

3. won 1 1 listen to their parents ; 

4 . been abused or neglected by their 
parents; 

5. have broken a criminal law (like 
stealing or using illegal drugs) . 

Adults usually go to court only" if\ 
they have broken a criminal law or for 
civil cases . 
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LeSSC*\.* #8 (cont.) 



Most cases with children or teenagers 
are handled by a jud^e in a private 
hearing. There is no jury. The trial 
is not open to the public. Sometimes 
there is a lawyer for the child and 
the parents too. 

We will learn more about HOW ' 
juvenile court works, in the next 
2 lessons. 



/ 



SPECIAL CONSEQUENCES ' 

i 

If a juvenile is found to be v ' / 

delinquent, the judge will decide . J , 

| what to-do. The judge can decide to: 

1. Place the delinquent on probation . ' 
jThis means he or she has to check in 
[with a special court worker every day. 

2. place the delinquent in a foster home o, a 2 rou iL W, BO 
|he or. she can get more help. 

3. Place the delinquent in a tr^ g _school, to kee* him or 
jher off the streets and get some help. • .. 

The judge has the power to decide" wha*- + n a •■ • 

aeciae what to do in juvenile law 

cases. in most adult ca^q 4-k« ~ • i 1 

uit cases, the punishment is a fine, probation 

jor pri son . 

[serious GRIMES '• ' 

A juvenile can "be treated like an adult it ho cr she has ■ 
fitted a serious cri m e, like „urder. If,4'Is happens, the 
juvenile C a n be punished just like an adul^/j^ record of 
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— L€£S(MS— Juvenile Laws- and Adult Laws - #g 

REVIEW 

Here are some statements about law and the 
courts. Write (J) if the statement is true 
for juveniles. Write (A) if the statement . 
is true for adults. Some statements are 
true for both .juveniles and adults ; write (JA) for them. 

1 ' The y can be trie d for running away from home. 

2 * " They have due process rights. 

3 * The Y can be sentenced to life in prison. 

4 * _ .. They can be placed in a foster home. 

5 * The Y have a public, jury trial. 

The Y can be tried for shoplifting. 



6. 



THINGS TO THINK ABOUT 



1. Do you think a juvenile delinquent should be sent to a 
special home to be taught how to get along, or should he or she 
be punished like an adult? 

2. Should there be set consequences for juveniles, or should 
a judge have freedom to decide on different consequences for 
different juveniles? 

i ■ 

3. -Should there be public or private trials for juveniles? 

4 * . Is capital punishment fair? Is it a good way to prevent 
crime? Should guveniles face the same consequence? ". 
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Lessor: 



#8 (cont.) 



««. committed by a juvenile is ^ private ^ 

an aault.co^ttea-crW when he or she was . juvenile, thes 
can be used by a judge when she decides ^ ^ 

The most severe consequence usually given 
to a juvenile is up to two years in a 
training school. The most/severe penalty' 
for an adult is life in prisori/ Qr ^ - 
some states) capital punishment. 



Here are four sDeriai 

special things to remember 

about juvenile law: L 

1. JU ve„ lles can bein cour ; for _. speciai reasons .. iike 9 

|neglected, abused, . truant or a ru„- as .ay. 

2. Juvenile cases are hear^ k„ • ^ 

are heard by a judge, without a jury. 

3. Juveniles have c;r>o~-i=.i 
, specxal consequences for being delinquent- 

|Hke Placement in a foster home. 

4- A juvenile can be treated li ke an adult if he or she 
Icommits a serious crime. 



Student H*vd-Gut 



Lesson: #g 



OPINION POLL 



1. Should juveniles have the same 
rights as adults? Why? / 




YES 



NO 



2. Should .there be special la/s fox juveniles? 
Why? 




YES 



NO 



3. Should juveniles get the/ same punishments 
as adults?- — Why-?- 



YES 




NO 



NO 



5. Juvenile laws shouli be changed. How? 



YES 



NO 
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Juvenile Laws ' and Adult Laws f5) 



/ COUR T CASES 

/ ' - - 

Here are two cases. 

Decide if the person should be tried as a juvenile or as an 
adult. if you decide on a juvenile court case, discuss ■ (or 
role-play) how the case' would take place.' 



Case 1 . . 

Robin is fifteen/ She is "accused of robbing 
an elderly lady at gunpoint. She has a long 
juvenile court record. 



Case 2 . . - 

Michael is fourteen. He stole a car and 
took it for.a ride. He is accused of being 
involved in an accident where a school child 
was hit and hurt. He has never been caught 
by the police. '. 
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LCS^OVi: Juvenile" Laws and Adult Laws (cont.) MAW\ber: g 



P. 2 

but not adults. Juvenile law applies to special cases like: 

1. abuse and neglect of young people by their parents; 

2. status offenses, like truancy or running away from home. 

It also applies when juveniles have broken criminal laws. 

' • . • / ' " '" 

I.C. A juvenile court judge gives a disposition , instead of a 

sentence (which is given in an adult court) . Dispositions include 
probation, or placement in a foster home,' group care, or training 
school. 

JUVENILE LAWS VARY SOMEWHAT FROM STATE TO STATE. However, in 
theory, the primary orientation is protection and guidance—rather 
than punishment and rehabilitation. 

II. A. Ask students if they remember the due process rights described 
xn Lesson 6. It is important to review these so that students under- 
stand their, rights in the eyes of the law. i 

SPECIAL LAWS . . 1 

Discriminate between criminal trials and civil trials. Adults 
are involved .in criminal cases when they have broken a criminal law. 
They are involved in civil cases when one person has a complaint 
against another; a civil case may or may not involve breaking a 

criminal law. / 

* ■ ■ ' 

SPECIAL CONSEQUENCES . 

The usefulness and justice of juvenile institutions , . like 
training schools, is a topic of continuous debate. These lessons 
are not intended to answer the debate about juvenile training schools 
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• P. 3 

It might be helpful for students to research/ specific consequences 
for juvenile delinquents; to evaluate and s/Uggest alternatives. 
Guest speakers may also.be appropriate her* 

In general, juvenile ccpurt judges have greater latitude in 
deciding on dispositions than do criminal/ court judges. This too 
is a top ic~ for student debate. 

II. C. Opinions about the fairness and usefulness of special juvenile 

/ ' 1 ' 

laws vary. It is useful to ask students to reflect on these issues, 

especially on the rights and responsibilities of adults vs. juvenile 

For example,, students will often say vthat juveniles should have the - 

same rights as adults, but not have to face the same punishments; It J 

is important to. help students examini the consistency of their 

opinions. 
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. ADOLESCENT ISSUES PROJECT 
LESSON EVALUATION 

Lesson # Your Name 

Your School 

Date .. 

1. Did you enjoy this lesson? Yes No . Why? _ 



2.* Did the students enjoy this lesson? Yes No Why? 



3. Did the lesson meet its objectives?. Yes No Why? (Please address 
whether the activities should be changed or whether the objectives should 
be changed. ) ■ - ■ 



Check one : 

Decisions About 

Drug Use 
. Adolescent Develop- 
ment and Sexuality 

Job Preparation , 

Juvenile Law 



4. What do you think the students got out of the lesson? . - 
Facts . _ Practice with decision making 

Self- reflection Practice with communication skills Exposure to new 

ideas 

Other 



5. Did the lesson 1 address issues and/or ski 1 Is which are relevant to your students? 
Yes No- Can you specify which issues and skills? ,_ 



'/ 6. Was the "Instructor Introduction 11 in the lesson plan clear to you?. Yes" No 



Please comment 



Was it helpful? 



7. Was theklnstructor Guide helpful? Yes No Why? 



8. Were the Student Worksheets appropriate for your group? Yes No Why? 

Please comment on reading level, conceptual level, organization of the lesson, 
etc., if it is relevant.) , ' 



Did the student's participate in the activities? Yes No Why? 



/ 



Can you specify any particular activity 'that you thought worked particularly well 



or poorly? 



9. What would you like to change about this lesson? 



10. Other comments 



11. Do you think that the class (lesson) evaluation was an important part of the 



lesson? Yes / No Why? 



* / 
/ 

/ 



• ■ i: • . ■ ■ 

12. Please record! your class' evaluation by indicating the number of votes for each 
category. Please include., your own vote by .writing your initials in the 
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appropriate /category. 
Excellent 



./ 



Good 



Fa i r I Poor 

' 415 



Other 




u>*mn.» Juvenile and Adult Courts , How are the y dif ferent? 9 

offilVR: L T ° UnderStand 4 differences between 3 uvenile and ^ult court processes. 
2. To apply these differences to a court case. 



Instructional 
Materials 



10 



20- 

25 



I. Teacher Introduction 



A; Review differences between juvenile and adult laws, with 
.emphasis oft: (1) jurisdiction; (2) consequences; (3) goals of 
\ juvenile vs. adult laws. 

B. Introduce the tens; tearinj, trial, lawyer, ^ dis p osition , 

penalty '. . 

■ . \ ... 

C ' Ask- students to think about the differences between juvenile 
and adult court processes as they read. Ask them to think about 

these ..questions: Are juvenile courts fair, to juveniles? why 
'. or why not? 

Juvenile and Adult courts: How are they different? . 

A. Read the student handout individually or as 4 group. , 

B. Compare juvenile and adult courts. Think about: 



esson 9 mater- 
ial for review 



I. 



•« / 



tudent Handout 
Juvenile and 
tfult Courts" 
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*\ •: 

JUVENILE AND ADULT 
COURTS : HOW ARE 
THEY DIFFERENT? . 


WHO? 




- Juvenile Court 


Adult Court 


1. Young people who have: 

: : been abused or neglected 

: : broken special juvenile laws 

: : .broken 'criminal laws 


1. Adults who are accused 
of breaking criminal 
laws . 


2. A judge listens to the case at 
a private hearing . 
There is no jury. 


2. Public trial. 


3. A lawyer helps protect the 
.rights of the juvenile, and 
the parents. Sometimes the 
lawyer tries to prove his or 
her client is not guilty. Other 
times, the lawyer suggests a 
fair consequence for the 
juvenile . ^ 


3. - Lawyer to defend the 
accused. A person 
can choose to defend 
him or herself. 


.4. A lawyer for the state is also - 
at the hearing. 


4. Lawyer to prosecute . 
for the state is also 



LCSSOVi: #9 (cont.) page 2 , 
WHAT? \ 


"Juvenile Court 


Adult Court 


I. The hearing is private. 
There is no public jury 
trial. 


1. The trial is public. An 
adult can request a jury 
trial or only have a judge 
In some states, TV cameras 
are allowed in the court 


2. A judge listens to the facts 
and decides innocent or guil- 
ty and 'the penalty. 


2. The jury .decides innocent ' 
or guilts; the judge 
decide^ he penalty. 


WHAT ABOUT RECORDS? • * 


Juvenile Court 


Adult Court, . % 


1. A written record is kept, of 
all that happens (due process 
right), 


1. Written records are kept. 


2. If the juvenile is found 

delinquent, a record is kept 
sealed so that other people 
cannot see it. ~But the 
record of crimes can be used 
later by a judge. 


2. A criminal record stays 
open . during an adult 1 s 
life. It is always with . 
^ him or her. 



4 



• AM£sc3sr Bus fte<secr © tQ& - o , f<at> issr ce?y. 

ERJC . i. ' ■ , 



LESSON! 9 juvenile and Adult Courts: How are they different (cont.) NUMBER'.? 



Time 


• • 

. Content and Activities • 


Instructional 
Materials 




1. the power of the, judge in each court; 






1 2. the consequences available to the judge in each court; 






C. Ask students to evaluate each court. If they were accused of 

/ 

\ ■ 






a crime/ which court would they want to be tried in? Why? 




15- 

20 


III. Case Study - X \ ■ 

A. Read the court case.. ^ 
B v Discuss or role-play how it would be handled in a juvenile 
court. Assign roles and reach a decision. Remember to have 
two hearings; a private hearing to find facts, and a disposi- 

C. Me the.c&t process for fairness and due process rights. 


f'" 

Student Handout 
"Court Case" 


5 


IV. Evaluate the class. 


see Procedural 
lanual 
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Lesson: 



THE COURT CASE 



1. Eric is fourteen years old. He has been in trouble with the 
the law for truancy and running away. One night he is hanging 
out with some friends at the park. They hear a police siren 
and decide they better leave the park before they get stopped. 

A (block away, the police car stops Eric. He is accused of 
vandalizing a nearby school by writing on the walls with spray 
pyint. Eric says he didn't do it. 

Role-play what happens .when Eric comes before the juvenile 
court judge at a hearing. 

A. Role play the fact-finding hearing. 
The people at the hearing are: 

1. : the judge: he or she wants to get tough with 

delinquents. 

2. Eric's father: thinks Eric is innocent. 

3. The police officer: thinks Eric is guilty. 

4. Eric's lawyer: thinks Eric needs help. 

5. state lawyer: wants Eric put in a group home. 

B. Role-play the hearing. The judge should decide if 
Eric is guilty or innocent. If he is guilty, the judge 
decides on a fair consequence. Other students should 
rate the process for fairness. 
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Lesson) 

, Steps in the Juvenile Court Process 



MUMBR' 



HAJ6R 1- To learn the basic steps involved in the juvenile court process- 

■OfcJBTNS'.. , 

2. To -apply the steps in juvenile court process to a case. 



Time 



10 



Content and Activities 



20 



I. Teacher Introduction 

A. . Review major differences between juvenile and adult courts. 

B. Ask students what the^ think happens when a juvenile is arrested 
and accused of committing a crime. (Use TV -or newspaper stories 
or stories they have heard.) 

C. List the events generated by students on the board. ' 

D. Introduce words to watch: process? detention; counselor 

* 

II. Juvenile court process: Flow chart 

A. Read through the case 'of "Sally B. and the Bracelet" 



B. Use the flow chart to reveiw the steps in the juvenile court 
process. . • ; 



Instructional 
Materials 



Lesson 10 



See Instructor 
Guide 



See Procedural 
Manual: Ground 
My Way" 

See Instructor. 
Guide 



See student 
handout: "Sally 
and the Brace- 
let" 

see student 
h aidout 
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page 3 
REVIEW QUESTIONS 

Here are some statements about juvenile and adult' courts. 
Write "Yes- if the statement is true for the court. 
Write "No" if the statement is not true. 
One line has been filled in for you. 



1. 

2. 

3. 

4. 

5. 

6. 

7. 



Hears cases of truancy', 



Accused has the right to a lawyer, 
Trial is public. 



A jury hears the facts and decides. 

A judge hears the facts and decides., 

Writen record is kept of all that, happens 
Criminal record stays open. _^ 



Juvenile 



Yes 



Adult 



No 



THINGS TO THINK ABOUT . •■» • 

1. Is is fair for a juvenile case to be heard' in private, 
with only a judge and a lawyer in the room? Why or why not?| 

2. Do you think juveniles should, have jury trials. why or 
why not? 

Do you think juveniles should serve on juries. Why or 
why not? *' „ 

If you were accused of a crime, would you rather come to 
a- juvenile court or an adult court? why? 



3. 
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Lesson # 



Your Name 



Your School 
Date " 



ADOLESCENT ISSUES PROJECT 
LESSON EVALUATION 



Check one: 

Decisions About 

Drug Use 

Adolescent Develop- . 

ment 1 and Sexuali ty 

Job Preparation 

. Juvenile Law 



1./ Did you enjoy this lesson? 



Yes 



No 



Why« 



2. Did the students enjoy this lesson? Yes No Why: 



/ 

I 3. Did the lesson meet its objectives? Yes No Why? (Please address 
^ whether the activities should be changed or whether the objectives should 
be changed.) ; ____ 



■ 4. What do you think the students got out of the lesson? 

Facts Practice with decision making 



Self- reflection Practice with communication skills Exposure to new 

ideas 



Other 



5. 



Did the lesson address issues and/or skills.which are relevant to your students? 
Yes No Can you specify which issues and skills? , 



6. Was the "Instructor Introduction" in the lesson plan clear to you? Yes / No 
Please comment 



Was. it helpful? 



/ 7 



/ ' 



7. Was the Instructor Guide helpful? Yes No Why? 



8. Were the Student Worksheets appropriate for your group? Yes / No Why? 
Please comment. on reading level, conceptual level, organization /f the lesson, 
etc., if it is relevant.) 



Did the students participate in the activities? Yes No/ Why? 



Can you specify any particular activity that you thought worked particularly well 



or poorly? 



/' / 



9. What would you like to change about this lesson? 



. Other comments 



Do you think that the class (lesson) evaluation was an important part of the 
lesson?-. Yes No Why? / 



Please record your class 1 evaluation by indicating the number of votes for each 

category. Please incl ude your own vote by writing your initials in the 

appropriate category. 

Excel lent Good 



Fai r 



Poor 



Other 



Instructor 1 Gvi-dh 

— , / 

LcS^OVi: ste P s 

in the Juvenile Court Process 

" , / 



Member: 1© 



I.B. 



This lesson presents a very simplified sequence of steps that are 
typical of juvenile court procedures. /Th e goal of the -lesson is Lot 
to detail the juvenile court process; tather, it is to help students 
become aware of what is. supposed to. .h/ppen . to a juvenile who gets in 
trouble with the law. The second objective of the lesson is tl apply 
these steps to a case study-in order to review the steps as Well as 
review juvenile rights in the light of due process. The lesson also 
introduces the roles of juvenile court personnel. (See Lesson 12) 

i.D. / 

Words to watch / 

a. process ; in law, process means the steps by which a person- 
accused of a crime is found innocent or guilty 

b. detention : keeping a .juvenile in a court institute... . atil a j 
hearing before a judge. This is usually done if the police 

'think the juvenile' may., be dangerous or may run away before the 
hearing. Root word: detain . 

c. counselor : someone who works aV juvenile court and is su PP osed| 
to help"" the judge make a decision by finding out about the 



Duvemle, his or her family,- • and 'the . help he or she needs 



II .B. 



There are' several points along the process where- a police officer 
or a judge has. to make a decision about ihe juvenile's case, The 
first is after the- arrest: if there is enough evidence for a hearing 
the juvenile will be held in detention, or 'released to his/her parents|, 
until the hearing before a judge. The second is after the initial 

/ 
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Lesson number: 10 



Time 



20 



Content arid Activities 



Instructional 
Materials 



Eoin.t..out : the decision-points in the process, 

Ask students to rate the fairness of the juvenile court 

process as it is described in the student handout materials. 



see Instructor 
Guide 



III. Case Study ■ '.:">' 

- Use the case study ("Bill and the 'Broken Window") to review the 
steps in the juvenile court process. 

Options : , 

r 

A. Finish filling in'a flow chart like the one used above by \ 
^ ' deciding the case and a consequence; -or 

B, Role-play the juvenile court process, Try to include the 

» following roles: Bill; Hr. Evans (custodian); juvenile court 
judge; lawyer for Bill; court counselor; Jother. roles: 'parents, 
police-officer) ' ., 

IV. Evaluate the class , 



see student 
iandout:"Bill 
and the Broken 
window" 



itudent handout 
Bill and the 
broken Window" 



see Procedural 
Manual 
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i£$$t>V\' Steps in the Juvenile Court Process (cont)MAWlbgr: 1Q 

\ 

hearing. If there is not enough evidence, the juvenile may be 
released. The .third is at a dispositional hearing, ("third hearing" 
in student handout) when the judge decides, on a consequence. One 
possible consequence is release to parents, or probation officer. It. 
is good to review each of these decision points for two reasons:- 
first, the behavior of the juvenile can alter. the decisions made. 

Second, a great deal of power is given to judges, counselors and 
probation officers in the juvenile court process. it is good to ask 
students to think about this system: is it fair to juveniles? What 
are the alternatives? Role-playing the process will help facilitate 
discussion and evaluation of fairness issues. 
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SALLY B. AND THE BRACELET 
^Case: Sally Browning was stopped as she left a department 
store. She had a bracelet in her pocket that still had a price 
tag on it. Sally said she; had bought it yesterday and lost the 
sales slip. . The owner said she stole it. He tells the store 
detective to hold Sally and call the police. 

Here are the steps that happen next: 

1. ARREST: When ^he police come, they talk to the store owner 

If they think there is enough 'reason to hold 
Sally, they will place her unde^ arrest . They 
'ask Sally her name, age, and address. They tel! 
Sally her rights and take her to the juvenile 
court or a police station. 



INTAKE: A police officer asks Sally more questions. She 
does not have to answer. Sally can call her 
mother. • The police can let Sally go home or 
keep her in detention until her hearing. " 



3 . DETENTION : 




If Sally has a court record, the police may 
keep her in detention.. Then she is given a 
room and some clothes. She will stay in deten- 
tion until her first hearing. 



i I3o 
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JUVENILE COURT HEARING: A juvenile court ju^e hears the 
case. Sally can plead guilty or not guilty 
If Sally pleads not guilty , there will.be 
another hearing. Sally may or may not be 
kept, in detention. If sally pleads guilty / 
the judge will decide what consequence to - •• 
give her.' sally can have a lawyer at this 
hearing. " 

JU VENILE COURT- H EARING: Sally- s lawyer will give facts to" 
show sally is not guilty. A court lawyer can 
call witnesses and give facts toJshow Sally 
is guilty. The. judge listens to everything. 
He, makes a decision. ' 

THIRD HEARI NG: If. Sally is found guilty, there is a third 
hearing. The judge decides what consequence 
to give Sally. A counselor can give the 
judge some help in deciding what is the best 
consequence for Sally. 
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STEPS IN THE JUVENILE COURT PROCESS 

Here are the steps in the case of Sally B. Go through her 
case again and. fill in the empty boxes. 



E Arrest 






1 


— > 


1 1 
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Lesson: 10 



BILL AND THE BROKEN WINDOW 



The CaSe - ; Bill liked to hang out behind the school.' The 
school custodian, Mr. Evans, was alwasy chasing Bill and his 
friends away from the school. Sometimes Bill gave Mr. Evans " 
a hard time. ... 

One morning, Mr. Evans found 2 broken windows in the back, 
where Bill hung out. He called the police. He said, that Bill ' 
had broken. the windows. The police picked Bill up .and took 
him to juvenile court. Since Bill had a record for truancy, 
they kept him in detention;" The next week he had a hearing, 
WHAT 00 YOU THINK HAPPENED NEXT? YOU DECIDE ' 



Lesson # 



Your Name 



Your School 
Date 



ADOLESCENT ISSUES PROJECT 
LESSON EVALUATION 



,t. Did you enjoy this lesson? Yes 



No 



Why? 



Check one: 

Decisions About 

Drug Use 

Adolescent Develop- 

• ment and Sexualit: 

Job Preparation 

Juvenile Law 



2. Did the students enjoy this lesson? Yes No Why? *r 



3. . Did the lesson meet its objectives? Yes No Why? (Please address 
whether the activities should be changed or whether the objectives should / 
be changed. ) • / 



4. What do you think the ..students got out of the iesson? 

Facts Practice with decision, making 

"" - » Sel f- reflection 



Practice with communication skills 



Exposure to" new 
ideas : 



Other 



5. 



Did the lesson address issues and/or skills which are relevant to your students? 
Yes No Can you specify which issues and .ski 1 1 s? 



6. Was the "Instructor Introduction 11 in the lesson plan clear to you? Yes No 
Please comment ■ - 



•Was it helpful? 



7. Was the Instructor Guide helpful? Yes No . Why? 



8. Were the Student Worksheets appropriate for your group? Yes No Why? 
Please, comment on reading level, conceptual level , organization of the lesson, 
etc., if it is relevant.). 



Did the students participate in the activities? Yes No Why? 



Can you specify any particular activity that you thought worked particularly well 
or poorly? ■ , 



9. What would you like to change about this lesson? 



10. Other comments 



11. Do you think that the class (lesson) evaluation was an importantpart of the 
lesson? Yes No Why? : 



12. 



ERLC 



Please record your class' evaluation by indicating the number of'votes for each 
category: Please include your own vote by writing, your initials in the 



appropriate category. 
Excellent 



Good 



Fair I Poor 



Other 



Lesson IP 
Jobs in the Juvenile Court 



Up 



ERIC 



MAj&R — • — 

QWmf ■ T ° teC ° 9ni2e j ° bS ' reSponsibiliti « «!> qualifications of people 

involved in toe; juvenile court system. 
2. To practice takmg on different roles h a court case. 



Time 



20 



20, 



Content and Acti vi Hoc 
I. g eview Lesse n, (steps in- the juvenile court process) 
. A. Ask. students to name the steps in the juvenile court process, 
B. Ask students to name some jobs they remember. 
C- Tell students the goal of this lesson is to learn more about 
«ach of the jobs, and to practice taking on different roles in 
toe juvenile court process. '•' 
II. Jobs in the Juve nile court 

'I 

• A. Read the student hand-out. 

B. M students what kinds of'aualifirafinne fw lu> , . 

4uaiirications they think are importari 

for each job;, include educ.ationTterest S/ skills, '< 

? L jCaseJt ^.sammy the .Disco- Kin g. 

A. Read the case study as a group 

B. Pass out Job Descriptions cards 

/ 

C Use the case study and job description cards- to role-play the 

come to a decision about: ■ 



. court case. The j 

adoleobit issues tfeojfcr © m 



Instructional 
Materials 



See Lesson 11 



See Instructor 
Guiae 



Student hand- 
out: "Jobs in 
the Juvenile 
Cou rt" 

see Instructor 
Guide 
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Student Handout 

Student Handout. 
See Instructor 
Guide 



LCSgOVl« Jobs inthe Juvenile Court 



Member: 



1 



I.C. Throughout this curriculum, we have chosen to emphasize 
social thinking skills, rather'' than factual material. In lesson 12, 
'■ the major objectives concern the ability to look at a problem 
(or situation) from several /different perspectives - The judge, 
attorneys, social worker, parents, and juvenile will all have some- 
what different views of the same process. The role-play activities 
and the descriptions of job responsibilities are both intended to 
help students, think about making decisions from several different 
perspectives . /"'-.' 

/" ■ 

II. B. Throughout the / Adolescent Decisions curriculum, we make 
reference to related jobs. The "educational qualifications- part 
of this exercise is/probably most vail f qr groups of students 

who have a good probability of completing high school educations and/ 
or continuing on to university. The other parts of this exercise 
will help students make more accurate inferences about adults' with 
whom they may become involved in the juvenile court system.. 

III.B. The Job Description cards are intended to help students 
focus on specific aspects of the job, and to create possible 
dialogues between players in the situation. The final task in this 
section asks students to reach two decisions : the first is the 
disposition or judgment of guilt and innocence; the second is the 
imposition of. a consequence. Juvenile court workers make these . 
kinds of decisions many times each day. Therefore, we believe it 
is important for juveniles to practice seeing the world through the 
eyes of a court worker. 
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LESSON MUM8ER: & (Jobs in the Juvenile Court) 




10 



. . 1. a verdict '(guilty or innocent) 
2/ a consequence or punishment 

IV. Reflect on the role-play exercise. ' 

A. Ask students if the roles seemed realistic. 

B. ^students if the. judge's verdict was fair. ' 

C Ask students if the judge's consequences were fair. ■'. 

D. Discuss alternative ways to deal with the problem of San^- 
the Disco King. (Use 5-step model.) 

E. Should Sammy's parent be involved? Yes or no? Why . " ! 

V. Evaluate the lesson j 



\ 
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See Instructor' 
Guide 



!ee Procedural. 
Manual 



See Procedural 
Manual 

Please complete 
Evaluation 
forms.' 
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Lessovr. 



Jobs in the Juvenile Court fcont . ) 



Number: 



21 



IV. The major objective for the role-play is to help students 
practice looking af and talking about, a social, situation from more 
than one perspective. The second goal is to provide practice in 
evaluating the juveni le court process . The third is to begin to 
talk about broad social issues, like fairness, the responsibilities 
of parents and juveniles, etc. 



/ 
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W ' ' Jobs in the Juvenile Court - #11 \ 



\ ■■ ' 1 

JOBS IN THE JUVENILE COURT I . / 



1. Clerk. The clerk's job is to* "swear-in" witnesses. A 
witness promises, or swears, that he or she is telling the 
truth. If the witness breaks that promise, then he or she can 
be in trouble with the court. 

2. Court Reporter . ° The job of the reporter is to keep a recbrt 
of everything that happens during a trial or hearing. Sometimes 
clerks use a tape recorder, or a special kind of typewriter. 
Courts keep a record so parents or children can go back and 
check what happened if they think something was unfair . 



' Court law yer. Sometimes an attorney will only represent 
the state. Then she will try to prove that the juvenile did 
commit a crime and needs help. • 

Defense lawyer . if there is. a court attorney, then the 
juvenile has the right to his or her own lawyer. This lawyer 
tries to prove the juvenile is innocent , and the charges should 
De dropped . •' 

Sometimes . there is just one attorney , -who is supposed to 
protect the rights of the juvenile. 

5. Social Worker . The social worker talks to the juvenile's 
family and court staff . He tries to decide which kind of help . 
he juvenile (and family) need. The report of the social worker 
vill often be used when the judge makes a decision about the 
:ase. 
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LeSSOV\: #11 (cont.) 

6. Witnesses. Witnesse^dojiot get paid by the court. They' 
only come in to tell their story, if they are needed. The 
lawyers can asic questions. In juvenile court, the judge also 
asks questions. 

7. Judge . The judge listens to all the testimony. Then she 
must decide if the juvenile is innocent or guilty. The judge' 
also sets a punishment, or consequence. She must be sure that 
everything is fair. 
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THE CASE OF 
SAMMY THE DISCO KING 



Sammy is 15 years old. His apartment 
is upstairs from Mr, Lincoln, who is 
55 years old. . Sam lives with his father 
and his sister, who is 8 years old. 



©BBS 
E3Q&BS 

sags 
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Sam's father works nights. Sam likes to listen to his tapes 

at night. One night a friend comes over. They start listening 

to the tapes.. They turn the music up real loud because they 
like it so much. 

Downstairs, Mir. Linco^.; cj^ t.a real mad. He has asked. Sam- 

a few times to keep the music down. Now he decides to call, the 
police. He says: 



I can 1 1 sleep . because 
of the noise! This is 
the third time I have 
complained. I want Sam 
out of that. house. I 
want him put in 
detention! . 



When the police come, they, give Sam a suirunons.- Other 
people have complained about Sam's loud music, so Sam has to. 
come to juvenile court. His father has to come, too. Sam is 
charged with disturbing the peace. Sam's father comes to 
court with Sam. 
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Student Hawi-out 
Lesson: m (contJ 



JOB DESCRIPTIONS FOR ROLES 
In 

THE CASE OF SAM THE DISCO KING 

THE CLERK. Your job is to swear in the witnesses called by 
the lawyers. If there is. any evidence , you must hold onto it 
for the judge. 

THE COURT REPORTER. Your job is to take down what is said at 
the juvenile court hearing. Use a tape recorder if you can. 
If not, try to take down. notes as carefully as you can. Read 
•your notes back at the end; or play the tape! 

COURT LAWYER. You must prove that Sr.my did play the music too 
loud and did not turn it down when Mr. Lincoln asked. You 
also think Sam should be placed in foster care. You can 
talk to Sammy and the social worker before the trial. 

DEFENSE LAWYER. Your job is to defend Sammy and his dad. You 
think Sam should stay at home. Try to find "other ways that 
Sammy has been helpful around the apartment, in school, in the 
neighborhood; other solutions to the problem (earphones, etc.). 
Talk to the social worker, Sammy's father and tr> Sammy. 

SOCIAL WORKER.' You follow up on reports of delinquent kids or 



cases of neglect. You talk to kids and parents , about .getting 
help for themselves. When Sammy was charged with disturbing 
the peace, you called and talked to his father. You found out 
the father works nights and sleeps most of the day. You will 
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Lessor: #11 cont. » 

make recommendations, about Sammy, his sister and father during 
the court hearing. 

WITNESSES . 

MR. LINCOLN,. THE NEIGHBOR . You have lived in -your apartmenl 
for 12 years and never complained about noise. But his was 
too much! And Sammy often has friends over to listen until 
midnight.. If Sammy's father were home more or were married ■ 
this would not have happened. You think Sam should be taken 
away from his father. 

. SAMMY'S SISTER, EVA . You are eight years old. Sammy takes 
care of you. You think he does really well and he doesn't get 
into that much loud music. You think Mr. Lincoln hates kids. 

' THE JUDGE . You have to make sure the whole thing is fair. 
You listen to all the testimony. You make sure lawyers do not 

'j 1 

speak unfairly to witnesses.' You must decide: 

1. Is Sammy guilty? . • 

2. Should Sammy's father help pay damages? 
3,. Should Sam be placed in a." foster home? 
SAM. You have to tell your story. The lawyer will ask 

questions about what you.. do while your father works. The lawyer 
will also ask about what happened .on the night Mr. Lincoln 
called the police. 

SAM'S FATHER . You work nights. You think your son does 
a good job helping with his sister.. You think Mr. Lincoln is 
a kind of crank who compiains too much. 
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ADOLESCENT ISSUES PROJECT . 
LESSON EVALUATIO N 

IS 

Lesson # : Your Name . ' 

Your School , . 

Date . 

1. Did you enjoy this lesson? Yes No Why? 



2. Did the students enjoy this lesson? Yes No Why? 



3. Did the lesson meet its objectives? Yes No Why? (Please address 
whether. the activities should be changed or whether the objectives should 
be changed.) " 

/ 

' ; / • 



/ 




4. What do you think the students got out of .the lesson? 

Facts Practice with decision making 

Self-reflection Practice with communication skills' Exposure to new 

ideas 

Other ^ 



Check one: 

Decisions About. 

Drug Use 

Adolescent Develop- 
ment and Sexualit; 

Job Preparation 

■ Juvenile Law 




5. Did the lesson address issues and/or skills whith are relevant to your students? 
Yes No Can you specify which issues and skills? ' 
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6. Wa\> the "Instructor Introduction" in the lesson plan clear to you? Yes No 
•Please comment 



Was it helpful? 



7. Was the Instructor Guide helpful? Yes No Why? 



8. Were .the Student Worksheets appropriate for your group? ' Yes No Why? 

Please comment on reading level, conceptual level, organization of the lesson, 
etc., if it is relevant.) ' 



Did the students participate in the activities? Yes No Why? 



Can you specify any particular activity that you thought worked particularly well 
or poorly? 



9. What would you like to change about this lesson? 



D. Other comments . 



I.\Do you think that the class (lesson) evaluation was an important part of the 



lesson? Yes No Why? 



. Please record your class' evaluatioh by indicating the number of votes for each 

category. Please include your own. vote by writing ypur initials in the 

• appropriate' category] 
.- Excellent 
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Good 


Fair 


Poor 


Other 
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Lesson 12 

5 

Juvenile Court: Does It Work? 
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Lesson]; 

Juvenile Court: Does it work? 



MAJOR 1 > — - 

OKW. . ° eValMte " Which ^ -urt fails to protect the rights 

of juveniles. 



Time 



2. To think about, alte rnatives to present j uvenile court procedures, 



Content and Activities 
I . Review and introduction 

A. Review ies S0 „ 12 , & students tQ ^ ^ ^ 

bilities in juvenile court. 

B. Ml students that juvenile courts are supposed to protect the 
rights of juveniles. 

• C. Ask students if they can think of s«e "helpful " things or 
relationships in our lives that «y go wrong and cause trouble 
(cars, washing machines, friendships, teachers, game plans i„ 
. ' sports, etc.) U st these, These win be used as concrete exam- 
ples for understanding Juvenile Court (theory vs. practice) . 
D. Tell students that this lesson will focus on how juvenile 
' 'court judge's opinions can affect 'his/her decisions. 
,E. introduce .(review) tens: oginion, decision 



Instructional 
Materials 



see Lesson 12 



see Instructor 
Guide 
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Lesson # 



Your Name 



Your School 
Date 



ADOLESCENT ISSUES PROJECT 
LESSON EVALUATION * 



1.. Did you enjoy this lesson? Yes 



No 



Why? 



Check one: ' . 

. Decisions About 

Drug Use 
s Adolescent Develop- 
ment and Sexuality 

Job Preparation . 

. Juvenile Law 



2. Did the students enjoy this lesson? Yes 



No 



Why? 



3. Did the lesson meet its objectives? Yes No Why? (Please address 
whether the activities should be changed or whether the objectives should 
be changed.) ' 



4. What do you think the students got out of the lesson? 

tl_ i 

j Facts Practice with decisionmaking 



Self-reflection. Practice with! communication skills ' Exposure to new 

\ ideas 



Other 



5. Did the lesson address issues and/or skills which are. relevant to your students? 
•. Yes No Can you specify which issues and skills? " , 
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6.. Was the "Instructor Introduction" in the lesson plan clear to you? Yes . No 
Please comment , 



Was it helpful? 



7. Was the Instructor Guide helpful? Yes No Why? 



8. Were the Student Worksheets appropriate for your group? Yes No Why? 
Please comment on reading level , conceptual' level , organization of the'lesson, 
etc., if it is relevant.) • 



Did the students participate in the activities? Yes No Why? 



Can you specify^any particular activity that you thought worked particularly well 
or poorly? " . ' 



9. What would you like to change about this lesson? 



10. Other comments 



11. Do you think that the class (lesson) evaluation wasan important part of the 
lesson? Yes No 4 Why? . 



Please record your class 1 evaluation by indicating the number of votes' f of each 
category. Please include your own vote by writing your initials, in the . , 
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appropriate category. 
Excellent 



Good 



Fair 



I'd 2 



Poor. 



Other 



Lessor: #iA 



PROBLEMS WITH JUVENILE COURT (page 2) 



Now you know some of the problems with juvenile court. 
Think about the case you read before ("A Juvenile Thief") . 
Discuss Frank's problem. Use the 5 Steps to think of new ways 
to help Frank and his pareiit. Don't forget the victim , 'too. 

List some decisiQns you would make if you were a juvenile 
court judge hearing. Frank • s case. How are they different from 
the decisions -you rsad about? 



9 

ERIC 



16 



frGJfc • iesr copy. 



ERIC 



s 



Lessor: 



. PROBLEMS WITH JUVENILE COURT 



Juvenile court does not always. work the Way it is supposed 
to work. Here are some problems with the juvenile courts . 

1« There are too few courts and judges . Young people sometimes 
have to wait a long time to get into court. Lawyers don't have 
enough time to ^really make a good cati?-. Judges have to hurry 
and make decisions. When people hurry, they sometimes make 
mistakes and poor decisions. 

m 

2. There is not enough money . Parents sometimes don't have 
enough money' to hire a good lawyer. There is not enough money 
to hire workers . There is not enough money for places that can 
help (like special job programs, schools or homes). 

3. Judges need more training . Some juvenile court judges have 
not been trained to understand teenagers, families, what is 

\ ■ 1 '"i 

going on in their communities, and the special problems they 
have. There is not enough time or money to train judges. 

4. Different judges have different opinions . Some judges thin 
young people just need help. Other judges think they need \ to 
£>e punished, like adults. Each judge can make a different 
decision about what to do°with a juvenile offender. There is 
no jury^c^d juvenile laws are sometimes confusing. There are 
special laws for juveniles. Some people think these things- 
should be changed . 



t4££> 'lEST copy. 



Lesson: #m ~~ ~ 

' JUVENILE THIEF 

(a case) . 

THE CASE : 

Frank Jones was caught stealing a purse from a lady, in -the 
park. There were two witnesses. Frank lives with his mother? 
his father left them when Frank was 3. Now he is fourteen, 
Frank has been to juvenile court twice be;' ~>re. The judge finds 
Frank guilty. Now it is time to decide what the consequences 
should be. 
THE JUDGES : 

Here are three judges. Each one has a different* opinion 
about juvenile court. Read each judge's opinion. Then read 
the decisions on the next page. Match each judge with a deci- 
sion, by writing the number. 

1. Judge Haso. 
I have four children. The best place for 

kids is with their families. Sometimes families 
need some extra help. We should help families 
keep their kids . 

2 . Judge Ackerman . 

* c- 

Sometimes teenagers can be too much for ttieir 
parents. They need special places vifiare they can 
get lots of help like education and counsel .irr*.' 
Sometimes the home is not the best place. 

0 

Q 

- - ' . j. .;• • . _ ,? 
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Lessor: 



JU VENILE THIEF (page 2) 




3. I'm Judge Taft. Last summer my wife got 
her purse stolen. I think kids qet away with 
too much, • I need to protect people from kids 
who steal. If t^y. haven't learned by now, r . 
the court can't help them learn. 

THE DECISIONS \ 

Here are four decisions. Put the number bf the judge 

beside the decision you think he or she will make. There is one 
"extra" decision. 




-J 




"I decide to 'let Frank go with a warning, 
and encourage him to stay in school and work 
harder . 11 

"I decide to put Frank on probation. He 
will go to a .counselor each week-, with his 
mother . 11 

. . i 

"I decide to place Frank in a group home,so 
he can get some help every day." (This is j 
a tough one! ) 

"Frank needs to be punished . I decide to 
place Frank in a State School where he ? 11 
know what it feels like to be in jail. That 
way he will be off the streets. Maybe he 
can learn something there." 
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Lessen: #ii 

OPINION POLL 

| Here are some questions that everyone has an opinion about, 
Please fill out the poll, Don Vt share your opinions with 
anyone else . 



My. favorite food is 



My favorite dessert is ._ 
My favorite movie is 



My favorite color is 
My favorite song is 



My favorite sport is ~ 
My favorite team is 



My favorite TV show is 



My favorite activity- after school is 



My fivorite activity on weekends is 



My favorite place to go is 
My favorite relative is 



My favorite type of animal is 
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Lessor: #12. 

DECISION POLL 

Here are some activities that teenagers often "like to do, When 
you have a choice, which activities do YOU decide to do? 
Make sure you choose ONLY ONE ACTIVITY in each group. 

1. If I choose a snack, I- choose: 

a. a sub 

b. fruit 

c. cookies 

d. candy I 

e . cabbage. 

2. Jf^ 1 have money. to spend I buy: 

a. a' disco tape • 

b. a rock record 

c. a sports . magazine 

- d. a movie ticket / 

3. After school, I decide to: 

a. play basketball 

b. watch TV ' 

c. ride bikes 

d. visit friends 

e. .read * 

f . sleep - 

g. other ' 
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LCS£0V\1 Juvenile Court: Does it work? 



Number: 



12 



I.C. This lesson points up the differences between the theory of 
juvenile courts, and the practice. There are many ways in which 
the juvenile court process fails to help juveniles; there are many 
opinions about the changes that should be made in the juvenile court 
system. 

This lesson has a general goal of introducing . students to the 
processes of evaluating how something works , and suggesting alterna - 
tive solutions . (S ee Procedural Manual: Five Steps ) . it does not 
deal with a broad .range of aspects of juvenile court; rather, it 
focuses on one aspect: the role of opinions in affecting judicial 
de cisions . 

To introduce this problem students should first talk about or 
brainstorm, some common things in their lives that are supposed to 
be helpful but sometimes fail — thereby causing new problems. Bikes, 
appliances (like can openers , washing machines), flashlights, 
batteries, cars, watches are all examples of objects whose failure .' 
causes problems, It is important to mention relationships in this 
exercise, too: friendships, teacher-student, family relationships 
all sometimes fail to meet our expectations. These "failures" cause 
disappointment, and require alternative. solutions . 

I.E. Opinions are hard to define. The dictionary uses terms like 
judgment, preference, or feeling — based on some kind of evidence but 
not the same as a fact. It is helpful to use examples to contrast 
opinions , and facts : "I like his new bike" vs. "His new bike is 



red. " 



A decision usually involves some action . in this way, it is 
also different from an opinion.- "I like Smith better than Gibson for 
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Juvenile .Court: Does it work; 



Number: 1a 



mayor" is 'an opinion. A vote for Smith, instead of Gibson, is a 
decision. Although we don't always act on our 'decision, it seems 
helpful to speak of decisions in the context of choosing a particula^ 



action. , 

11 • A. Opinions and Decisions 

Again, it is helpful to start witn concrete, familiar and \ 
somewhat more neutral examples of how opinions affect decisions (or 
behavior). The decision to eat a particular lunch, or go to a 
particular movie,, or buy a particular record— all hinge on our 
opinions about food, movies, and music. This kind of connection can 
be applied to social issues. like voting, or judicial decisions. Em- 
phasize; that judges are supposed to make decisions not based :on their 
opinions. However,. the juvenile court system does not build in many 
safeguards against the' all-too-human likelihood that decisions are 
affected by experiences and opinions. 

III. B. Role-play 

The opinion of each judge can be read aloud. However, it is 
more fun to role-play the judges: state opinions , state other views, 
and then state a decision. p 

IV. C. Brainstorm 

The goal of this exercise is to practice brainstorming alterna- 
tive solutions, using a case study for a basis. Specific alternative 
(existent and hypothetical) to current juvenile court practices, are 
described in subsequent lessons/ The practice at ■ this point will 
help students use further lessons on alternatives. 
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Time 



Content and Activities 

II. Opinions and Decisions 



. ^ A. Tell students that this exercise will help them find. out how 
their opinions will change their decisions. 
B, Complete the opinion poll individually. 
C complete the DECISION POLL individually as well. 
' .p. Cojpare the different opinions among the class. Then compare 
the decisions, that were made. . 
HI. Case Study: Juvenile Thief 

A. Read' the case study: "Juvenile Thief" 

B. Read each judge's opinion about the purpose of juvenile court. 

C. Match the judge with his/her decision, 

D . . Discuss the.. different decisions . Focus on: 

Was each decision fair? 

Which decision was the best decision? > . 

Should a judge's opinions determine his/her decisions? why?' " 

Why not? Did each decision help Frank? the victim? 



Instructional 
Materials 



see Instructor 
Guide 



student hand- 
out: OPINION 
POLL 



student, hand- 
out: DFCISION 
POLL 



student handout 
Juvenile Thief} 
(a case) 



see Instructor 
Guide 
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Lesson number: 11 



Time 



Content and Activities 



IV. Alternative Solutions 



A. Use the case study ("Juvenile Thief") ' 

B. Read the student handout: "Problems with Juvenile Court" 

, C, Brainstorm alternative solutions to Frank's case' ("Juvenile 
Thief"). Be sure to discuss the fairness (in light of due 
, .. process rights) of each solution. 
■ V. Evaluate. the class. 
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Instructional 
Materials 



student hand- 
out: "Problems 
with Juvenile 
Court" 



see Instructor 
Guide. See 
Lesson 



see Procedural 
Manual 
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Negotiation Strategies 
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Juvenile' Law: Dealing with problems 



o%s: 1 ■ S4SS Sr&^r^'-^ww 

-iTSSSfi.^ eV6lUate dif % ent ' ^gotiati^n strategies through 




Content and teti ritiw 



I. Introduction: What does' the, word negotiate mean? 

•A. Ask students if they have heard the md negotiate . Writedown 
' What .they say. „M for exampfe^aseball strike, hostages, 
TV shows? 

\ ' • '* 

>B. Provide other words that hhave similar leanings. 

Suggestions: "mako a deal" 

. "cooperate"! ' 



"Conpromi@e 



ii 

i 

i < 



• "talk- 
others? 

Hi..." Case Studies.. 

>. Introduction. Teenagers sometimes find themselves in difficult 
* ! . Rations, with peers and adults. There are lots of different 
negotia^ a difficult situation! The 
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Instructional 
Materials 



Pee Procedural 
Manual ^"Nego- 
tiation Stra- 
tegies " 
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L6SSC»i: Ne g 0 tiation .Strategies ' iffl 

CA SE STUDIES : Adults 

. . THE STREET CORNER 1 ' . - - 

Cindy is hanging out with". some friends by the corner store. 
They always hang there and usually there is no -problem. But last 
week two kids got in. a fight and -the police came. Today the 
store. owner comes out and asks the kids to" leave. 

Cindy : You want to* stay oh the corner, because there are not 
too many places to go and you tlUvik your friends won't cause ' : 
any trouble. 

Store Owner : You like the kids, but you don't w^nt the 
police around anymore. You want the Jcrtds to leave now and .find 
someplace .else to go. j 

( Optional roles ) : Other kids in the group, and/or a 
customer in the store. „ 

2. SKIPPING SCHOOL ' 

Sam doesn't skip school too often.. But every time he does, 
his mother finds out and she gets in trouble. Today he skipped 
again. At lunch time, the principal goes out to get a sandwich 
and sees him in the store. She threatens to' tell Sam's mother 
again. Cindy knows his mother 'said the next time he skips 
school, she will call the juvenile court. " 

Sam : You want to convince the principal not' to tell your mother, 



Principal : You like Sam but feel he needsc^to have strict rules, 
and skipping school means a call home I 



LCSSpVlS • Negotiation Strategies £15) 

NEGOTIATION STRATEGIES 
Here are 7 different strategies that people use in different 
situations. 'Z * 

1- Hit or Run . If Susan wants a .pencil someone else is using, 
she grabs it without thinking about what is fair./ If Sandy 
doesn't want to play a game in gym, he puts his jacket over.- 
his head or runs away. . 

2. Just Give In . If the boss asks Mike to do something that is 
unfair, he does it anyway and doesn't say anything./ If his 
friends want to skip school, Jerry just goes along without 
saying anything. • 

.... . ... . .. , / 

3. Boss Around .. I£_ Arthur wants to use the basketball, he sa^s, 
n Give it to me now or elsel"/ . 

If a teacher asks David to say in at recess he he. says "You 
can't make me. Try it and I'll just -walkout! No one tells 
me what to do." 

4. Act Helpless , if Eddie's teacher wants him to finish his 
math, he whines and says, R i can'tl" . and puts his head down./ 
If her friends want her to go roller skating, Abbie whines, ' 
"I don't know how" and -won't go. 

5. Bargain . If Kenny wants to go to the gym, he says, '"I'll 
. get you a soda after 'the game if you go with me now."/ • ■ • - 

If Margaret wants to stop doing school work, she says, "I'll 
finish it for homework." ■ 



< 
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you try stapling those pieces .together :i- v ad." 
Ex: If someone wants to go to movie, asks oU.er: "I'd like to go 
to a movie, how do you feel about that? What do. you want 
to do? Would you like to go?" . (adapts to do something else 
they both v/«nt if other doesn't like movie). 

II. B. Case Study; P'eers 

Each case study involves a decision (whether or not to skip 
school; whether or not .to join some kids in buying alcohol). How- 
ever, observation and discussion of the role-plays should f ocus* ,pn 
the strategies studentsjase- to implement their decisions—in other 
words, the behavior they^use to deal with each situation. For 
example, if a student decides not to skip school, he coulcL use the 
following strategies with his friend: / 

1. Just say no; just leave; hit his friend ("Hit or Run") 

2. Thre > , «n to tell if a the friend skips ("Boss Around"; 

3. Say "I'll get in trouble, I can't do it."" (Act Helpless; 1 ) 

. 4. Offer to go to the park with his friend after school instead 
("Compromise") ^ 1 
The goal of this lesson is not to match student strategies with each 
of the 7 strategies listed above. Rather, it is to provide practice 
(for students and teachers) in recognizing different kinds of 
strategies — and then evaluating how well they work. 
& ■ 

NOTE: Repetitive truancy can be a status offense - and involve a 
juvenile in the court system. Possession of alcohol. by a minor is 
against the law. 
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II;C.4 Differences between adult and peer negotiations include: 

1. Values ; Adults often have different values' than teens. 

2. Power : Adults can get you in trouble, can punish you. 

3. Language: Adults sometimes don't understand what kids are 
talking about . 

4. Peer pressure : Teens. really want to be liked/accepted by 
other teens, therefore negotiations are sometimes more 
complicated. : 

5. (others?) 

II. C. The purpose of. providing students with a list of negotiation 
strategies is to help them, recognize strategies (especially (if they 
have difficulty or thinkxng them up) . The list provides one addition- 
al opportunity for recognizing and labeling different strategies. 
It also provides a starting point for evaluating hpt-i different 
strategies work in different situations. This is a v*n* a -plicated 
discussion— for adults as well as a^l^-nts-and tht lesson in no 
way attempts to "answer" the value?., motions involved in matching 
situations with strategies. However, it is our experience that 
making students more conscious of their negotiation strategies is 
itself <: ;->4. k lpful and constructive exercise . 

Finally, like Five Steps to Make a Decision , this list provides 
one thread to which teachers can refer In suh.'V - ; ; uent lessons— as well 
as in helping students reflect on their own classroom behavior. . 
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LCSSOVi: ^Negotiation Strategi 



es - CASE STUDIES 



1. SKIPPING SCHOOL 




Mark and Darren are new friends. They 
both dislike school, and usually skip about 
once a month. One day Mark says he wants 
to skip school, and go to the park—hang 
out, find, some older guys and just have J 
a good time. He wants Darren to come. ■ 
Darren was told yesterday. by the principal 
that if he keeps skipping school he will 
get in trouble. " 

Here are the roles: • • 

n Mark: You want Jarreri to skip and must' try to convince, 
him to come with you,. 

Darren: You're not sure you want to skip today, but you 
want Mark to be your friend. 

2 . BUYING BEER ' . 0 

. Margarita is with two friends, Janet and 
Vicky. Janet and .Vicky sometimes drink — just 
after supper, when they hang out behind the 
school. . Tonight- they see some older kids o 
the way to the liquor store. . They ask 
Margarita if she will help' them buy two six 
packs. 

Margarita ; You have. ^tried beer once before -and it was OK. 
You 1 re pretty sure it's not a good idea to buy it and drink in 
the school yard. You want to be with your friends. 




;At>oL£scEwr feus foctfecr ®io& 



■■ is. 



v Negotiation Strategies - CASE STUDIES/2 
Janet and Vi ck^ You think drinking is fine and you never got 
caught before. You want Margarita to come with you and have 
some fun. «- • ' 
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II. A. Introduction 



Negotiation strategies (like Five Ways to Make a Decision ) 
are intended to help students recognize and improve the ways in 
which they try to solve interpersonal problems. The strategies used 
in this curriculum derive from our observation, assessment and 
evaluation over the past two years. (See Procedural Manual for a 

0 

more detailed description of- the rationale for the negotiation 
strategics.) Remember that negotiation strateigies are- somewhat 
different from decisions : negotiation strategies refer to the 
behaviors students use in implementing a decision. This distinction 
is important, because the lesson should focus on the behaviors (or 
strategies) in each" casF" study ,. rather than the actual decision 
(yes-no; etc.) See Instructor Guide, IIB for more on this issues. 

EXAMPLES OF STRATEGY TYPES 

1. One set of strategies is to impulsively use physical action to 
get what one' wants (Hit or Run) .. 

Ex: If Joe wants a pencil someone is using, he grabs it without 

thinking of consequences . 
Ex: If Alice is asked to" do something she does not like, she 

runs out of the room. 

2. Another set of strategics is to give in thoughtlessly , without 
asserting self's needs (Just Gives In ) . 

Ex:. If a mother asks her child to clean up her room, the child 
says "okay" even though she doesn't want to, i.e., she just 
does it without acknowledging that he or she doesn't want to, 



^ iOOLESCEWT ISSUES PROjBT ©198? 



18 



f\eUb!E$T COPY 



Instructors' Gvit^e. 



LCSgOVlV ^eqotiation .Strategies/yflg 2- 



Number: IB 



3. Another set of strategies is to tell, order or , command . without, 
considering the wants of other or giving reasons ( Boss Around ) . , 
Ex: If Arthur wants to use someone's toy, he says "Give it to 

' me now, or else." 
Ex: If Jane wants to be up a t bat when someone else is Up, she 
says "Let roe bat or I'll beat you up." 

4. A fourth set of strategies is to act helpless. ( I can't ) 
Ex:. Bill acts helpless when trying to tie shoes, whining "I 

can't do it," without really trying. 

5. A fifth st of strategies is to try to persuade /bargain with the 
other and give reasons, thinking of other's wants but only as a 
way to get what self wants (Bargain) 

Ex: If Kenny t wants to go to gym, he says, "I'll go down and 

pick up snack today if you let me go to the gym." 

/• 

Ex: If Pete wants a friend to go sledding but his friend doesn't 
want to, Pete says: "You're such a great sledder, why don't 
you come out and sled?" 

6. P sixth set of strategies is to ask others to convince the self 
( Give Me a Reason ) 

Ex: ^W.hy do you want to take me with you to visit your friend?" 
asks' Alice if she does not want to' go. 

7. A final set of strategies, is to co mpromise , paying attention to 
the needs of self and other and balancing them (Compromise - 
Let's Think About It ) ... 

Ex: If two people are building a model and. one person can't make 
her peices stick with glue, the. other may say:. "It's up to • , 
you whether you want to try this, but it may work better if 
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LESSOM NUMBER', |J Ne g° tiati on Strategies/ 



Time 



Content and Activities 



role-plays will give us a chance to look at differed negotiation 
-strategies, Then; we'll try to decide which strategies worked; 
well: " ■ ' 

(Note:. Options: We recommend actually role-playing the situations 
, However, it is also possible to, write up scripts which "show", 
different strategies. Let students read each one. as a "radio 
Play" format and then discuss," 
B. Friends,, 




See, Instructor 
Guide 

See Procedural' 
Manual 



s 



■ 

1. Read each situation on| the student handout. ' 

2. Ask for volunteers to role-play the situation. 

3. Try to do atkast two or three -different role-plays to get 
at different, strategies. 

4. Ask students if they can give a name to the strategy used in 
each role-play, '„ 



See Instructor 
Guide and Stud- 
ent Handout 



See Student 
Handout for 
Part III. 
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Time 



Content and Activities 




Instructional 
Materials 



See Instructor 
Guide for 
part B. 



C. Adult ' ■ " 

1. Read and role-play each situation. 

2. Try to get two or three different adult and teen strategies.' 

3. Ask students to name any new strategies they saw in this set 

; . . . .1 

< (that they did not see in part B) . J 

j ;4. ' {-Optional) Discuss how if is different to negotiate with a pe.-j-Ve instructor 

■1 than with an adult. f. ' ' ' ^ 

. . ' ■ I 

III. Listing Neg ot iation Strategies j ' ' 

'j > 

■ . . A. ; Use the strategies named in parts B and. C- above. ■ List them W'" 
"■he board. J. ,'<■■' 

B. Ask if there are any othej: kinds of strategies that students ' 
use (or know about) that were not listed. ' 

a j 

C. Read through the Negotiation Strategies handout. Ask students 
which strategies' on the list they saw" during the role-plays. " • 

■ D. Tell students we will;use this list and talk more abcut negotia- 



tion strategies during the rest of the course, 



S.ee llnstfructor 
Guide IIlJc. 
Stuflent/ Hand- 
outl:4Iegotia- 
tion Sifrategie: 



XV.. Evaluate the lesson 
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Lesson: 



' Negotiation Strategies/JV^C 2. 



Give Me A- Reason. If Alice wants to stay home . and her friend 
wants to go to a movie, Alice asks, "Give me a reason why. you 
want to go."/ 

If Ted doesn't want to practice, division , he asks his 
teacher, "Why do. I have, to do this stuff?" 

Compromise : if Alice wants to stay home' and her friend "wants 
to. go to a movie, Alice says, "Let's watch a movie on TV 
instead. "/ 

If Ted doesn't want to practice division., he asks his. teacher 
if he can do half the exercise now and then take .a break for 
a few minutes before he does' the rest./ 
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LESSON. EVALUATION 



Lesson # 



Your Name 



Check one: 

Decisions About 

Drug Use 
Adolescent Develop- 
ment and Sexuality 

^ Job Preparation 

Juvenile Law 

~ People £ the ■ 

Government 



Your School 
Date 



.1. Did you enjoy this lesson? Yes 



No 



Why? 



2. Did the students enjoy this lesson? Yes No Why? 



3. Did the lesson meet its objectives? Yes No Why? (Please address 
whether the. activities should be changed or whether the objectives should 
be changed.) 



4. What do you- think the students got out of the lesson? 
Facts ..Practice with decision making 

Self-reflection Practice with communication skills Exposure to new 

ideas 

Other 



5. Did the lesson address issues and/or skills which are relevant to your students? 
Yes No Can you specify which issues and skills? v 



6. Was the "Instructor Introduction" in the. lesson plan clear to you? Yes No 
Please v .eomment 



Was it helpful? 



7. Was the Instructor Guide helpfui-? Yes No Why? 



8. Were the Student Worksheets appropriate for your group? Yes No Why? 
Please comment on. reading level, conceptual level, organization of the lesson, 
etc., if it is relevant.) . 



Did the students, participate in the activities? Yes No Why? 



Can you specify any particular activity that you thought worked particularly well 
or poorly? j 



9. What would you like to change about this lesson? 



10.. Other comments 



11. Do you think that the class (lesson) evaluation was an 'important part of the 
lesson? Yes No Why? . 



12. Please record your class' evaluation by indicating- the number of votes for each 
category. Please include your own vote by writing your initials in the 
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appropriate category. 

Excel lent Good i r 2 <v, i. 
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ASSESSMENT AND EVALUATION 
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Introduction 



and Assessment 



■NUWBBr. :i4 



1. ' To introduce the goals of the juvenile law course. 

2. To assess students 1 conceptual understanding, attitudes and'interests related to 
juvenile crime and law, > . .- - ' 



Content and Ac tiviHpg , 

I. Teacher introduction 

Introduce the goals of the course and begin talking atiout some of tjie^ssons 
and activities, included in the course — e.g. , any, guesysMkerg, films 
or filmstrips, etc. 
II. Assessment 

A. Introduce reasons and expectations Qf-^venile laV assessment ' 

B. Complete assessment, either -individually or as group, depending on the needs 

and skills of students. ■■» 
Evaluation 

A. Use the student evaluation to review tfhe course 
activities'^' Be sure to collect this data, for future 
reference and course changes. Respond positively } . 
to students 1 ideas and criticisms? model and encourage 
constructive feedback. 

B. Ask students for alternatives — for new ideas about how 
to improv- the course. \ 



instructional 
Materials 



see ..Instructor 
Guide 



see Instructor 
Guide 

Juvenile Law 
Assessment 



III. 



scbjt issues tecjEr © W\ 

• IB J- 



see Procedural 
Manual 



Rao iBr copy 



ERIC 



Instructor* Gvi-DB 



* Juvenile Law: Assessment ANSWER KEY (cont). ^WLVWbgn 



6. E. A juvenile can be charged and, tried as an adult-lf thk offense is 
serious enough (e.g. ; murder). \ ■ 

7. " T. ' • ' . ■ \ 

8. T. Juvenile laws began ±tx this century. Work by Jane Addams; and other 
reformers in the earlv years of the century led to the development of juvenile 
courts and the juvenile justice system. 

9. T. The case, of Gerry Gault (see Lesson 5) led the Supreme Court to decide 
that juveniles have the same rights as adults to due process—including the 
presence of a lawyer at all legal proceedings. 

10. T. * 



DEFINE THE WORDS . 

1. Detention A. 

2. Juvenile D. 

3. • Due process B. 

4. . Adjudication E. 

5. Constitution C. 

III. YOU DEGIDE 



The two cases are designed to provide practice in listening to and judging the 
consequences of juvenile crime. Help students begin to consider: 

a. What a crime looks like from different perspectives; 

b. The rights and responsibilities of parents as well as juveniles/ 

c. Alternative consequences (punishments)/ 

d. The causes of juvenile crime . . . societal as well as personal. 



JL2 
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Introduction and Assessment fMWlbgr: 1 

* 

I. Teacher Introduction 

There are many goals that are suitable for a course in juvenile law. 
This course will emphasize the following: » 

A- A basic understanding of legal rights , responsibilities and procedures 
as they relate to juveniles. . 

B. Exploration of student attitudes about crime, police, juvenile law 
system and their responsibility in relationship to juvenile crime as a 
social phenomenon. 

C. Basic understanding of the consequences of juvenile crime, for the* 
juvenile, the victim, and society. 

D. Practice in using the Five Steps (see. Procedural Manual) to develop 
solutions to juvenile crime. 

E. Opportunity to look at crime and courts from different perspectives: 
juvenile, police, victim, judge, court worker, parent. n 

Students should be encouraged to think about specif ic,other\ topics and/or 
activities which can be included in the course. (See II.C.2) 
II. Assessment 

Remind students that the purposes of the assessment are to find out: 

Jr) 'what they already know, so that the teacher can plan a good course (not 

too repetitive but not missing important information), and 2) what students 
want to learn more about. 
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sessment ANSWER KEY 



Number: i 



ASSESSMENT ANSWER KEY 

I. What is your opinion? 

1. Keep a score of how students vote. Use this to help plan lessons and other 
activities. Compare the ways in which different students voted. 

2. Same as number 1. ' Ask students 
they checked. 



what they would like to learn from the visit (s 



4. All of these can get juveniles in troupe with the law. However, (c), '(d) , 
(f) and (h) would not be considered crimes W most cases if they, were committed 
by an adult. They are status offenses; behaviors that specifically involve J 
juveniles and the law. 

5. Discuss the implications for punishment and rehabilitation of each of the , 
"causes" of crime. Collect student opinions. -See if opinions change as a result 
of the class. . 

ii. 

A. True or "False • 

1. F. The age for defining a juvenile changes from state to state but in most 
cases it. includes teenagers younger than 18. v 

[\ 2. T. 

\ • . 

3.. F. except if a case is appealed. • « 

ssfc\ T. 

5. F. Most teenagers get in trouble for status offenses— truancy , running 
awayv-etc. Theft (larceny) is the most common crime today. 



f 
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Name, please [ \ 

JUVENILE LAW , 

This class will rhelp you learn more about how the law deals with 
teenagers (or juveniles) , It will help you learn about your rights and 
responsibilities. It will help you learn how jou can help other teenagers stay 
out of trouble with the law. 

The first part of this class will help us find out what you know about 
crime and^the law. It will also help us find out what you want to leam. 

Please answer these questions. If you don't know an answer, try to 
guess. Try to answer all the questions on your own* 

1. WHAT IS YOUR OPINION ? \ 

This pa^t^asks about your opinion. There are nojji^ht or wrong answers. 



1. I want to^ind out. more about: 

*"\ * 
.a) my rights if I am arrested 

* •*» 

b) what happens when a juvenile gets arrested 

c) what happens in court 

d) how juvenile court started • 

e) what it is like in a detention center 

f) vhat kinds of jobs you can get helping teenagers 

" . g) how to help teenagers stay out of trouble 



_h) different kinds of crimes and punishments 



i) (list any other interests you have:) 

2. I would like to visit with: 

a) a lawyer \ 

b) a policeman or polacewoman 

c) a judge \ 

d) a juvenile court session 



e) someone who has been convicted of a crime 

f ) a probation officer pr court worker 

g) (someone else?) .. , 



JUVENILE LAW ASSESSMENT 



Name, please 



Date 



Adolescent Issues Project 1981 Field Test Copy 



Assessment./ page 2 



Name, please 



3. I Jcnox^ about -crime "and the law from: 

a) reading the newspaper 

b) watching TV iciews — 

c) listening to radio news 

d) watching TV crime shows 

jb) other kids I know 

:£) my parents 

jg) (list^any other sources) 



'4. Which of these is a crime? 

a) stealing from a store"""\ 

b) hanging around behind a school\ 

c) skipping school ., f 

d) running away from home x ^ 

, e) hitting your parent ^ 

j f) smoking cigarettes. 

■ — r J 8) not helping someone who is hurt 

h) swearing at adults t 

5« .What do you think causes juveniles to commit crimes? 

^a) They need money. 

b) They are bad people. 

c) They want to impress other kids. 

d) They don't know the law. 

e) Their parents are not strict enough. 

. f ) Laws , ai e unfair, so kids just break them. 



- g) (anoth< 

6^ Put a star ( 
in numbers 5 . 



r reason?) 



) next to the! cause that you think is most important 
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Name," please 



II. % WHAT DO YOU KNOW ABOUT CRIME AND LAW? 
u A. True or False (T or f) 

.1. ^juvenile is someone who is between 18 and 21 years old. 

2. A juvenile has the right to a lawyer. 

3. A juvenile usually has a trial by jury. 

4. A juvenile can appeal to a higher court. 

5. Most juveniles get in trouble for stealing-cars^ 

6. A juvenile can never get sent to prison. 

7. There are special laws for juveniles that are different from laws 

for adults. 

8. Juvenile courts did not exist .100 years ago. 



j> ... 
9. Before 1967, a juvenile did not have the right to a lawyer. " 

10. A delinquent is a juvenile who commits an act that would be a crime if 

an adult did it. 




DEFINE THE WORDS * 
Draw a line from the word to the definition. 

1. Detention A. Temporary placement of a juvenile offender. 

2. Juvenile B. The legal rights a juvenile has. 

3. Due process . C. The most important laws in the United States, 

4. Adjudication D . A person younger than 18. 

5. Constitution E. Decision of a judge, based on evidence 



Juvenile Law Assessment / page 4 Name, please . ■ 

YOU* DECIDE ! 

Here are two cases. Read them and decide what you would do if you were the judge. 
Check ( which decision you agree with, or add your own. 

The Car Theft 

1. Gary is 17 years old. One night he bought some beer for his friend, Tom. Tom 
got drunk, broke a car window, hot wired the car and drove off. A block later, 

he had an accident. Tom was arrested. He told the police that Gary bought him 
the beer. Gary was brought to juvenile court. You decide: 

A) Is Gary guilty of a crime? Yes No 

Why? . ., 

B) If Gary is guilty, what is a fair punishment? 

C) Who should pay for damages in the accident? 

Tom Gary Tom's parents Gary's parents 

2. The Runaway 

Car la was always fighting with her mother and father. Her mother complained 

about her grades in school. Her father never let her go out with guys. One day she 

decided to quit it all and run away to New York. She took $20 from her mother's 

purse and left home. She got a ride heading for New York. Later she was picked up 

by the police for hitchhiking on the highway.' 

A) What should happen to Carla? 

S he should be sent to a foster home. 

_She should pay back the money. 

She should see a counselor on probation. 

N othing: it is her parents 1 fault. 



Juvenile Law Assessment / page 5 Name, please 



B) Should juveniles be punished for running away? 
Yes No \ Why? ^ 



If you say yes, what is a fair punishment? 



C) Should parents be held responsible if their kids run away? Yes 
Why? ' , , 

D) Is "hitchhiking" a crime? Yes No 
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LESSON EVALUATION 



Lesson # 



Your Name 



Your School 
Date 



1. Did you., enjoy this lesson? Yes. 



No 



Why: 



Check one: 

Decisions About 

Drug Use ; 
Adolescent Develop- 
ment and Sexuality 

Job Preparation 

Juvenile Law 

People £ the • 

Government 



Did the students enjoy this lesson? Yes 


No 


Why? 





3. Did the lesson meet its objectives? Yes No Why? (Please address 
whether the activities should be changed or whether the objectives should 
be changed.) ■ 



4. ..What do you think the students got out of the lesson? 
Facts Practice with decision making 

Self-reflection Practice with communication skills Exposure to new 

ideas 



Othei 



5 V Did the lesson address issues and/or skills which are relevant to your students? 
. Ye s No Can you specify which issues and skills? 



6. Was the "Instructor Introduction" in the lesson plan clear to you? Yes No 
. Please comment 



Was it helpful? 



7. Was the Instructor Guide helpful? Yes No ' Why? 



8. Were the Student Worksheets appropriate for your group? Yes No Why? 
; Please- comment on reading-level , conceptual level, organization of the lesson, 
etc., if.it is relevant.) 



Did the students participate in the activities? Yes No Why? 



Can you specify any particular activity that you thought worked particularly well 
or poorly? . • ; 



9-, — WhaJ:_jvould_y_ou like to change about this lesson? 



10. Other comments 

1 



11. Do you think that the class (lesson) evaluation was an important part of the 
lesson? Yes No Why? ' 



12. Please record your class' eval uation by indicating the number of votes for each 
category. Please include your own vote by writing your initials in the 



appropriate category. 
■' Excellent 



Good i c **~ . o v* 



nTK^uto 'for upMir 
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Law Evaluation / page 3 

I ' ■ 

If you wrote £es, what activities helped? 
' Reading about the law 
Role-plays 

, Sharing^ stories about the law 

' Guest speaker 

. Filmstrip or movie ■ 

/I. Please add anything you want about the course. Thanks. 



« JUVENILE LAW; 
DECISIONS AND ALTERNATIVES 



Student Evaluation 



Please let us know what you think about the class^and the 
activities. We will use your ideas, and suggestions to improve 
the course. THANK YOU! 



I. Please check (V) the topTc you learned most about 
Please X the topics ydu learned least about. 





laws^that affect you 
five steps to make a decision 
Due Process Rights 
How Juvenile Courts Began 

How^'Juvenile and Adult Laws Are Differed"'' 
How Juvenile and Adult Courts Are^tfif f erent 
What happens at Juvenile Cq^r't ( Steps) 
Jobs At Juvenile Court^^ 
Strategies for ^dalir^g With Law Problems 



/ 



IIC Which^iropics davyou think all juveniles should know about? 
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Their Rights 

/ . : 

Whyyduvenile Courts Exist 

/ '* / 
Pobs in a Juvenile Court 

What Things Juveniles Can Be Arrested For 
/ Alternatives to Juvenile Court 




\ . I \ 

Law Evaluation / page 2 ^ 



J L How? Juveniles Can Help Each Other Stay-Out of Court 

\ How Laws Are Different in Dif f erelit^States 

What Happens to a Juvenile^ln Court 

What Happens to a Juvenile in Detention 



III. Why Do^Ycmrhink We Have a Class About Juvenile Laws?. 



..To .keep juveniles out of trouble 

Teachers think juveniles are always in trouble 

Everyone should know their legal rights and responsibilities 

Juveniles Need to Know their rights if^they get arrested 

Juveniles should know how txf help each other stay out of troubl 



IV. If you could teach this class/ what would you*do? 



Read more about the law. 
Visit a juvenile court 

Interview juvenile court lawyers and judges 

Interview juveniles who have been to court 

See a movie or films trip- about juvenile law 

^° more role-plays about problems juveniles face. 



Make the class longer 
Make the class shorter 



V. Has this class helped you make better decisions about gettinc 
involved with the law? Yes 



~ No 



